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THE COUNSELING PSYCHOLOGIST / July 2001Neville, Mobley / SOCIAL IDENTITIES IN CONTEXTS
� MAJOR CONTRIBUTION

Social Identities in Contexts:
An Ecological Model of Multicultural

Counseling Psychology Processes

Helen A. Neville
Michael Mobley

University of Missouri–Columbia

The five articles comprising the Major Contribution in this issue are synthesized and
serve as the foundation of an ecological model for contextualizing multicultural counsel-
ing psychology processes. Specifically, the proposed contextual model outlines the
recursive influence of individual and systemic factors on multiple subsystems (i.e.,
macrosystem, mesosystem, exosystem, and microsystem) influencing human behavior.
Implications for multicultural training practices that are grounded in the contextual
model as well as recent multicultural counseling literature are provided.

The contributors to this Major Contribution are to be commended for
compiling five outstanding articles that individually and collectively serve to
advance the multicultural counseling psychology literature. What is impres-
sive about this compilation is that it consists of articles designed to advance
understanding of a range of multicultural psychology topics, including racial
and ethnic minority issues (i.e., cultural mistrust among African Americans,
Asian cultural values, etc.), racism and racial privilege among Whites, and
the influence of heterosexist behavior on potential gay, lesbian, and bisexual
(GLB) clients. At first glance, the topics covered in this Major Contribution
may seem divergent and only loosely related. However, a very different pic-
ture emerges from a more nuanced analysis. Taken together, the five articles
create a multicultural psychology quilt. A quilt consists of complex designs
that are stitched together to produce a textured image. Each block’s pattern in
the quilt may be appreciated independently for its own beauty, but the intri-
cate designs are enriched by examination of the gestalt. Our task is that of
quilters. In our response, we thread the blocks together and quilt a conceptual
pattern consisting of many fabrics of multiculturalism.

We believe that an ecological or a contextual framework is the thread con-
necting the themes represented in the five articles in this Major Contribution.
Each article captures dimensions of the person-environment interaction. In
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essence, whether discussing dominant (e.g., White) or nondominant (e.g.,
GLB) social identities, the contributors contextualize the role of structural
and individual power as well as agency on psychological processes. An eco-
logical paradigm best captures the complexities among these interactions.
An ecological model also allows for the flexibility to consider multiple per-
spectives. Particularly relevant to our discussion is that ecological models
allow the perspectives of client systems, counseling psychology–related sys-
tems, and their intersections to be considered. Below, we briefly describe
core components of an explicitly multicultural counseling psychology eco-
logical model, followed by a more specific discussion of how each article
illuminates aspects of the proposed model. Next, we use the proposed model
to inform an analysis of training implications of the scholarship presented in
this Major Contribution.

ECOLOGICAL MODEL OF MULTICULTURAL
COUNSELING PSYCHOLOGY PROCESSES

Since Bronfenbrenner popularized ecological models in developmental
psychology nearly 25 years ago (e.g., Bronfenbrenner, 1977, 1979), a
growing interest in ecological or contextual frameworks has surfaced in
psychology in the United States. Although most of the early applications of
the perspective have centered on youth, more and more we have seen a
broader application of ecological frameworks to understand processes in-
cluding surviving rape (e.g., Neville & Heppner, 1999), career psychology
(Cook, Heppner, & O’Brien, in press), and issues related to rehabilitation
counseling (Hershenson, 1998; Neville, 2000). In addition, some counseling
psychology programs have adopted an ecological framework as their training
model, such as the program at the University of Oregon (McWhirter,
McWhirter, Flojo, Torres, & Gragg, 2001). Articulations of ecological mod-
els differ in their foci and definitions of key components. However, most
models operate from the assumption that human behavior is multiply deter-
mined by a series of dynamic interactions between social systems. Individ-
uals’ psychological adjustment is thus dependent on who or what he or she
interacts with on a daily basis as well as those systems that structure individu-
als’ day-to-day realities. Bronfenbrenner (1977) identified four major inter-
related subsystems influencing human behavior: (a) microsystem, or the
interpersonal interactions within a given environment, including work, school,
and home; (b) mesosystem, consisting of interactions between two or more
microsystem environments, such as the relations between an individual’s
school and home environments; (c) exosystem, or the linkages between sub-
systems that indirectly influence individuals, such as the police or health care
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systems; and (d) macrosystem, the most distal system, consisting of the ideo-
logical components of a given society, such as norms and values.

Using the works within this Major Contribution as well as Bronfen-
brenner’s (1977) above conceptualization, we propose an ecological model
of multicultural counseling psychology processes (EMMCPP) (see Table 1
and Figure 1). In addition to primarily focusing on the dynamics within
multicultural counseling psychology (e.g., adoption of personal attitudes and
beliefs, mental health practices, and training issues), our model differs from
purist ecological/contextual models in three critical ways. Consistent with
emerging trends in the area, we incorporate the individual or person as a sys-
tem into our conceptual framework. Characteristics of individuals (e.g., per-
sonality, life experiences, etc.) play necessary roles in determining how one
interacts with, adjusts to, or changes his or her environment. Second, consis-
tent with the thrust of ecological models, we consider the influence of culture
on human behavior. Extending the periodic inclusion of race and culture in
many writings in the area, we systematically incorporate sociocultural fac-
tors into the EMMCPP.

Third, we identify social structures that shape the entire ecosystem. Clas-
sical ecological models delimit the macrosystem to consist of values. In our
model, we have broadened the macrosystem to include the social structures
of class, race, gender, and sexual identity. The assumption underlying this
decision is that we live in a society that is stratified across a variety of social
locations or identities. That is, consistent with many social inequality schol-
ars (cf. Grusky, 2001), we believe that the United States is a hierarchical
social system in which dominant groups (e.g., wealthy, White, men, and het-
erosexuals) on average are afforded more social, economic, and political advan-
tages compared to nondominant groups (e.g., poor or working class, persons
of color, women, and gays and lesbians). Social hierarchies thus structure
society, including the political system, where people live and work, how
much money people earn, who can marry or adopt children, what, how, and
where students are taught, and so forth. Social stratification helps explain
phenomena such as poverty and social inequalities in health, education, and
economic development. (See Grusky [2001] for a comprehensive introduc-
tion to social inequality theories.)

In our explication of the model, we discuss the dialectical relationship
between values and social structures. We also consider how multiple social
identities shape human behavior. Consistent with the thrust of the articles of
this collection, we center our coverage of the EMMCPP on macrosystems
and individual/person systems and their interactions. On one hand, ecologi-
cal theory provides a comprehensive and flexible framework to understand
human conditions. On the other hand, ecological frameworks do not lend
themselves to linear articulations. The concentric circles in Figure 1 and the
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TABLE 1: Factors Composing the Ecological Model of Multicultural Counseling
Psychology Processes

Subsystem General Factors Sociocultural Factors

Individual/Person General: personality style, Race, ethnicity, sexual
System age, trauma experiences, orientation, class

self-esteem, interpersonal background, social group
competence, level of identity (e.g., ethnic identity),
education, etc. sex role beliefs, level

of social prejudices, cultural
Counseling related: mistrust, acculturation,
counselor-in-training (CIT), religious beliefs, level
theoretical orientation of multicultural counseling

competencies
Microsystem General: family, neighborhood,

church, school, friendship
network, etc.

Counseling related: mental Level of cultural competence
health or counseling center, of specific systems and the
training environment services they provide, in-

group local organizations
(e.g., Asian American or gay
political organizations), etc.

Mesosystem Family and mental health Sociocultural group
professional interaction, organization and school
mental health professional interaction
and teacher interaction

Exosystem General: health care system,
managed care, legal system,
police/prison system,
education system

Counseling related: APA, Social policies or laws such
ACA, and related professional as affirmative action and
organizations’ structures Title IX; social movements
and policies such as liberation and civil

rights, social justice, AIDS,
and women’s movements;
sociocultural psychological
organizations and their
structures and policies
(e.g., ABPsi, AAPA)

Macrosystem Political and economic structure, Social identity structures and
general values (e.g., politics, hierarchies (e.g., class, race,
family, etc.) gender), dominant stereotypes

about sociocultural groups,
sociocultural-specific values
(e.g., Asian cultural values)

NOTE: APA = American Psychological Association; ACA = American Counseling Associa-
tion; ABPsi = Association of Black Psychologists; AAPA = Asian American Psychological
Association.
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arrows denoting interactions between subsystems visually capture the com-
plexity and interconnectedness of the ecosystem. Thus, it is impossible to
talk about one subsystem without referencing its influence or interaction with
one or more other subsystems. We try to capture this dynamic nature of the
model in our discussion below.

Macrosystem. We begin our discussion of the EMMCPP with an elucida-
tion of the macrosystem because it structures all experiences and functions
within the other subsystems. Each of the five articles in the Major Contribu-
tion explicitly or implicitly articulates the role of social structures and values
in shaping human experiences. For example, Whaley (2001 [this issue])
uncovers the link between social structure and ethnocultural group ideology
(i.e., values, beliefs), two central aspects of the macrosystem. Specifically,
Whaley characterizes cultural mistrust as a shared ethnocultural belief sys-
tem among African Americans that has formed through persistent interac-
tions with discriminatory subsystems or “larger White society.” He infers
that the United States is racially stratified and that White elite power struc-
tures have systematically discriminated against African Americans and other
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Figure 1. Ecological model of multicultural counseling psychology processes.
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Blacks, stating that cultural mistrust among African Americans results “from
experiences with racism and oppression in White American society” (p. 514).
This stratification has in turn shaped the “interracial context of counseling and
therapy” (p. 515). In fact, results from his meta-analysis suggest that mistrust
toward mental health services is linked to mistrust of broader social domains.

Kim, Atkinson, and Umemoto’s work (2001 [this issue]) adds to the rep-
resentation of nondominant social group perspectives within the
macrosystem domain. Specifically, Kim and his colleagues explicate
within-group socio- cultural values. Their theoretical exposition outlines 14
value domains (e.g., collectivism, filial piety, and maintenance of interper-
sonal harmony) that are shared among Asians across nationalities. Similar to
Whaley (2001), Kim et al.’s exploration underscores the importance of con-
sidering nondominant groups’ values as part of the larger social context.
Many times when psychology researchers employ a macrolevel analysis it is
assumed that the unit of analysis primarily consists of the values found in the
dominant society (e.g., White middle-class values), omitting the larger
sociocultural context that shapes the lives of members of nondominant
groups. Not only does Kim et al.’s contribution spotlight this broader
sociocultural context, but their work accentuates the agency of social groups,
that is, a group’s ability to form cultural ways of being independent of
oppression.

A significant contribution of this collection is the consideration of the
influence of a variety of social structures on human behavior. Dorland and
Fischer (2001 [this issue]) touch on the important area of sexual orientation
as a social structure. Specifically, they tackle macrolevel and microlevel con-
ceptualizations of heterosexism, which they define as beliefs or ideology that
reinforce the superiority of heterosexuality and the inferiority (immorality,
etc.) of nonheterosexual behavior and community. Although their definition
highlights the sociocultural value dimension within the macrosystem, they
do briefly mention the role of institutional arrangements (i.e., social struc-
ture) as a critical component of heterosexism. Dorland and Fischer skillfully
build a conceptual link between the broader context of heterosexism (i.e.,
macrosystem) and individual heterosexist behaviors, specifically the use of
heterosexist language: “The use of heterosexist language . . . in the counsel-
ing setting, as another example of heterosexism, may communicate a strong,
stigma-reinforcing message to GLB clients” (p. 533). In addition to high-
lighting the link between individuals’ behaviors and the larger social context,
this quotation also emphasizes the interaction between therapists who may be
influenced by societal heterosexism and potential GLB clients (i.e., an indi-
vidual [client] microsystem � [counselor/counseling] interaction).

Abreu’s (2001 [this issue]) and Ancis and Szymanski’s (2001 [this issue])
articles both consider the influence of the societal racial order on Whites.
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Although the focus of Abreu’s insightful analysis centers on racial stereo-
types among (White) individuals, the theories from which he draws connect
the development of individual stereotypes to broader social attitudes. For
example, McConahay’s modern racism theory links individual-level racial
prejudices to social structures. One of the reasons McConahay developed
the concept of modern racism was to account for the changes in post–civil
rights racial attitude expressions. Using a systems perspective, Ancis and
Szymanski explicitly connect White privilege across subsystems to the racial
structure of the United States. They observed that “systems of privilege oper-
ate in the workplace, housing, media, and the legal system to perpetuate ineq-
uities for some and unearned advantages and opportunities for others”
(p. 548). Findings from their important contribution describe the complex
process White counseling psychology trainees use to understand or reject
personal racial privilege within the social context of the United States.

In sum, the series of articles highlights both the value and structural condi-
tions of the macrosystem. The contributions illustrate the multiple dimen-
sions of sociocultural values, including values emerging from oppression,
such as cultural mistrust, and values independent of oppression, such as
Asian cultural values. The recursive influence of racial stratification and
broad racial stereotypes of White superiority and racial minority inferiority
were also covered. These structural dynamics serve as the backdrop for
understanding individual/person system development and microlevel
interactions.

Individual/person system. Because of the nature of the field of counseling
psychology, each of the five articles focuses on the individual unit (e.g., coun-
selor, potential client) and its interaction with immediate environments (e.g.,
counseling session, training environment). All five articles focus on
sociocultural factors related to the individual subsystem, including adher-
ence to cultural mistrust or Asian cultural values, level of outness, and racial
stereotypes. Three of the articles focus on nondominant groups’ (i.e., two
racial/ethnic groups and GLB persons) reactions to issues related to broader
mental health services. The remaining two articles examine White counsel-
ing psychology trainees’ adherence to White privilege and/or racial stereo-
types. Interestingly, none of the articles examine the perspective of individu-
als within a nonracial dominant social location, such as heterosexuals or men.

Whaley (2001) and Dorland and Fischer (2001) both uncover how
individual-level sociocultural attitudes such as cultural mistrust among
potential clients and heterosexist behaviors among potential counselors may
create barriers to the counseling process—that is, whether or not individuals
within specific social groups seek treatment from mental health professionals
as well as the type of services these individuals may receive once they are in
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treatment. In their discussions, these authors capture how individual and
broader social contexts may negatively influence the dynamics within coun-
seling. For example, Dorland and Fischer found a range of perceived negative
effects of counselors’ use of heterosexist language on potential counseling
processes, including lower counselor credibility and less comfort in disclos-
ing. In addition to discussing how adherence to Asian cultural values may
hinder the counseling process, Kim and colleagues (2001) also highlight the
interaction between adherence to sociocultural values and counselor behav-
ior on promoting the counseling process. For example, they proffer that
“there is a positive relationship between adherence to Asian cultural values
and the working alliance when the counselor maintains a vertical [ascribed
respect] relationship” (p. 590).

Abreu (2001) and Ancis and Szymanski (2001) outline processes related
to White individuals’ personal understanding of racial prejudice and privi-
lege. The role of perceptual bias is highlighted in each piece. Specifically,
Abreu’s cogent and insightful analysis details social psychological theory
and research on individual cognitive structures or schemas about race. Racial
stereotypes reflect one form of perceptual bias; Abreu uses automatic pro-
cessing scholarship to clarify that many racial stereotypes people hold exist
outside of critical awareness. Thus, perceptual biases may be unconscious.

Ancis and Szymanski’s (2001) innovative qualitative exploration
describes processes involved in the development of perceptual biases around
White privilege. This information complements Abreu’s (2001) work by elu-
cidating the particular ways in which White individuals may develop dis-
torted mental images of racial structures. The authors provide rich descrip-
tions of affective (e.g., “anger and defensiveness”), cognitive (e.g.,
“attribution of differential treatment to nonracial factors”), and behavioral
strategies (“unwilling[ness] to relinquish privilege”) used to protect previ-
ously held racial belief systems.

Although the purpose of these articles is to uncover the processes related
to White counseling psychology students’ racial schemas, their content holds
broader implications for understanding other perceptual biases related to
social identity (e.g., stereotypes about gays and lesbians or the denial, distor-
tion, and minimization of heterosexism). For example, what are the racial ste-
reotypes or perceptual racial biases among Asian Americans, African Ameri-
cans, Latinos, and Native Americans? How does gender and/or class
interface with race to structure these biases? Ancis and Szymanski (2001) are
to be applauded for grappling with how multiple identities influence one’s
perceptions of racial privilege. We, as a profession, should also grapple with
how the interface of multiple identities shapes our stereotypes about people
of color, gays and lesbians, men and women, and so forth.
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IMPLICATIONS FOR MULTICULTURAL
TRAINING PRACTICES

Recently, counseling psychologists have articulated aspects of contextual
paradigms to inform training models (e.g., McWhirter et al., 2001) and to
guide general counseling psychology professional development (e.g., Sue,
2000). Psychologists have also proposed training suggestions to promote
multicultural competencies. For example, in 1998, The Counseling Psychol-
ogist published a Major Contribution on multicultural counseling training in
which Ponterotto (1998) outlined more than 30 effective multicultural train-
ing strategies. We draw on this broader scholarship as well as the specific
contents of this Major Contribution to inform our application of the
EMMCPP to training practices. Because of restricted space, we have limited
our discussion of training implications to the individual and microsystem lev-
els and their interaction. Specifically, we highlight three critical issues
related to multicultural training: (a) the academic acculturation process, (b)
potential coping skill strategies among counselors-in-training (CITs), and (c)
multicultural counseling self-efficacy.

Academic acculturation process. Over the past two decades, scholars of
multiculturalism have emphasized the necessity to integrate multiculturalism
into psychology programs. Each of the articles presented in this Major Con-
tribution seeks to advance efforts to include unique social identities and
structures into the curriculum and training process. Regardless of the
approach used to infuse multiculturalism, such a process inevitably affects
the existing academic cultural norms and values of training programs. Hall,
Lopez, and Bansal (2001) articulated the importance of recognizing that the
structure of many training programs represents a middle- to upper-class
European American male value system and that, as a socialization agent,
these programs tend to acculturate students to the status quo. Each student
entering a training program has a set of cultural values reflective of his or her
multiple identities (e.g., race, class, gender, sexual orientation, religion, etc.),
and each institution has its own set of cultural values and practices. Some-
times the values of the student and the program are for the most part congru-
ent, in which acculturation to the new environment can occur with relative
ease. Sometimes the values are discordant, and as a consequence, significant
negative and problematic cultural impasses may occur (Mobley, Trad,
Cheatham, Blackwell-Jones, & Vandiver, 1996).

The authors in this issue identify critical issues that may influence the aca-
demic acculturation process experienced by all CITs. Indeed, the
psychosocial cultural adaptation processes experienced by CITs represent a
dynamic event within the microsystem level of the ecological model of
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multicultural counseling training. As stated earlier, we believe that individu-
als’ psychological adjustment is thus dependent on who or what they interact
with on a daily basis as well as those systems that structure their day-to-day
realities. We contend that CITs undergo a psychosocial cultural adaptation
process in developing multicultural counseling competence.

To explicate the potential complex dynamic processes experienced by
CITs within the microsystem level, we ask several questions:

1. To what extent are values and norms of academic training programs congru-
ent or incongruent with Asian American trainees’ cultural values, such as
self-control and restraint, self-effacement, reciprocity, educational and occu-
pational achievement orientation, interpersonal harmony, and deference to
authority figures (Kim et al., 2001)?

2. How do stereotypes and perceptual biases related to racism (Abreu, 2001), sex-
ism, heterosexism (Dorland & Fischer, 2001), White privilege (Ancis &
Szymanski, 2001), and so forth affect trainees’ personal cultural identity as
well as professional counselor identity development?

3. To what extent do African American trainees experience cultural mistrust
(Whaley, 2001) in their working relationships with White peers and faculty
within the training environment?

4. To what degree will GLB trainees experience other students and faculty as
allies, establish close working relationships, and/or self-disclose personal
information related to their sexual orientation, if program students and faculty
engage in heterosexist language?

5. For White American trainees, who themselves reflect a rich cultural diversity
(e.g., ethnic, racial, and gender identity, social class, etc.), to what extent do
multicultural training approaches and experiences influence their personal cul-
tural identity and professional counselor identity development? Ancis and
Szymanski’s (2001) results indicate that “limited self-exploration about ones’
multiple socio-identities may limit one’s ability to acknowledge the privileges
associated with being White and to empathize with the experiences of racial
minorities” (p. 561).

Although not exhaustive, this list is designed to stimulate critical thinking
about potential areas that might influence the academic acculturation process
for CITs. We encourage training programs to grapple with questions such as
the above and find creative ways to facilitate the acculturation process, in
which students are nurtured, respected, and truly valued as cultural beings.

Psychosocial cultural adaptation process: Coping skills and support sys-
tems. A definitive psychosocial cultural adaptation process occurs for stu-
dents in the process of developing counselor competence in general and
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multicultural competence in particular. Many factors may influence this pro-
cess, including how one encodes and responds to or copes with new informa-
tion. Abreu’s (2001) exposition illuminates the fact that perceptual processes
can take place outside of critical awareness and that these automatic pro-
cesses can create biases in one’s ability to accurately encode information,
especially around race. Ancis and Szymanski’s (2001) research provides
compelling data describing the processes that may be involved in White
CITs’ receptivity and responses to race-related information (i.e., White privi-
lege), including affective/emotional responses such as anger, defensiveness,
irritation, White guilt, sadness, grief, shock, disgust, and lack of control.
Other researchers have also explicated the affective, cognitive, and behav-
ioral reactions among racial minority CITs (e.g., Chesler, Wilson, & Malani,
1993; Constantine, Ladany, Inman, & Ponterotto, 1996). For example, focus
groups conducted with student-of-color CITs resulted in several themes,
including (a) the belief that faculty members have low expectations for stu-
dents; (b) a lack of caring, outreach, or time for students; (c) being singled out
as “experts” or “spokesperson” for their race or ethnic group; (d) being ex-
cluded from curriculum and from interaction in class; (e) a need to be per-
ceived as being different from White students as well as recognition of
within-group differences among students of color; and (f) a sense of an overt
stance taken against diversity initiatives (Chesler et al., 1993). It seems espe-
cially important that training programs continually evaluate the multicultural
competence of the program as a system as well as assist students from domi-
nant (e.g., White and heterosexual) and nondominant groups (e.g., racial
minority and/or GLB) in establishing effective support systems to deal with
the unique challenges that arise from multicultural training.

The multicultural counseling literature is rich with perspectives that may
be reconceptualized to describe how students seek to develop coping skills
and support systems in dealing with cultural diversity training (e.g.,
Coleman, 1995; Kiselica, 1998; Lark & Paul, 1998; Rooney, Flores, &
Mercier, 1998). Using an ecosystemic model, Coleman (1995) describes six
specific strategies for counselors to use in assisting clients to cope with cul-
tural diversity: (a) assimilation, (b) acculturation, (c) alternation, (d) integra-
tion, (e) separation, and (f) fusion. We propose a reconceptualization of these
strategies as a set of coping responses CITs may exhibit during multicultural
competence training. Extension of the first strategy, assimilation or
monoculturation, suggests that CITs may attempt to maintain an adherence
to dominant Western values and belief systems (characteristic of many train-
ing programs) in order to avoid multicultural counseling training. It seems
clear that such behavioral episode schema are reflective of some White
American CITs identified by Ancis and Szymanski (2001) and Kiselica
(1998).
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The second strategy, acculturation, may be characteristic of both White
and ethnic minority CITs in that they perceive a value or pay-off (i.e., obtain-
ing positive evaluations, an A grade in a course, a degree) for developing both
counseling and multicultural competence. However, they may not feel truly
accepted or embraced within the dominant traditional academic cultural
milieu advocating multicultural training, yet both White and people-of-color
CITs strive to develop competence within the training program.

An alternation strategy represents a bicultural adjustment response. CITs
embrace the goal of learning how to achieve in the program using both tradi-
tional academic counseling profession culture as well as multicultural coun-
seling models evident in the training program. Herein, CITs may develop an
accurate understanding of and positive attitudes toward various cultures,
establish contact with various cultural groups, develop effective communica-
tion skills across cultural groups, and establish effective social support net-
works among individuals from various cultural backgrounds while managing
and negotiating any resulting acculturative stress (Rooney et al., 1998).

The fourth strategy, integration, potentially reflects a central approach for
many ethnic minority CITs. Within this approach, ethnic minority CITs may
seek to develop behaviors and skills that will promote their coexistence and
mutual collaboration on tasks and goals within traditionally Western-oriented
training programs that include a multicultural perspective or component.
Ethnic minority CITs will strongly advocate to maintain their own unique
cultural social identity and structures of worldview, however, as they “en-
culturate” (Kim et al., 2001).

Within the separation or segregation strategy approach, both White and
ethnic minority CITs may seek to avoid, or may engage in extremely limited
contact with, individuals outside their own cultural group. A belief perspec-
tive held by separatist CITs is one of cultural incompatibility and disinterest
in establishing intracultural relationships. Generally, separatist CITs seek to
associate mainly with other CITs from their own cultural group while
actively resisting and rejecting the participation of individuals from other
cultural groups within their social support network. Such CITs generally
believe that their cultural group represents the most appropriate behavioral
model within society.

Finally, CITs using the fusion strategy seek to develop coping skills that
would foster newly created standards of behaviors that integrate differing
worldviews reflective of all culturally diverse CITs within a training pro-
gram. A valued outcome for CITs engaged in fusion strategy is to create a
new cultural ecological structure that affirms all social identities. In recog-
nizing the potential coping skills and support systems CITs may use to deal
with cultural diversity training, we further explicate a social cognitive theory
model of multicultural counseling competence. While students have power
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and agency within the program, as illustrated by the response styles described
above, we fully acknowledge that the training environment interacts with stu-
dents and the two must work collectively to create a new environment that is
truly pluralistic, in which multicultural training is optimized.

Multicultural counseling self-efficacy. Recently, researchers have ques-
tioned the validity of multicultural competence instruments as objective self-
report measures (e.g., Constantine & Ladany, 2000; Worthington, Mobley,
Franks, & Tan, 2000). Using Bandura’s (1977, 1997) social cognitive theory,
Mobley (1999) conceptualized multicultural training as a developmental
journey toward increasing counselors’ multicultural self-efficacy. Multicul-
tural counseling self-efficacy reflects culturally based cognitive schema pro-
cesses in which CITs construct beliefs about their ability to perform cultur-
ally appropriate tasks and behaviors at a given level during interactions with
clients as well as with their peers and faculty. Mobley proposed a theoretical
and training model for developing multicultural competence incorporating
internal personal variables, desired outcome behaviors, and environmental
influences. To the extent that internal personal variables associated with
social identities (e.g., race, class, gender) are mediated by environmental
influences (i.e., White Western-oriented training, multiculturally oriented
training programs), it is plausible that multicultural self-efficacy is affected
by multicultural outcome expectations and multicultural interests.

At the macrosystem and microsystem levels, constructs such as White
privilege, cultural mistrust, Asian values, racial or ethnic stereotypical per-
ceptual biases, and heterosexist language all represent critical points of influ-
ence in the development of multicultural competence. For example, in gen-
eral, many CITs from the dominant racial group (regardless of other social
identities) exhibit White privilege and behavioral patterns of racial percep-
tual bias at the beginning of their graduate training (Lark & Paul, 1998). If a
corresponding Western-oriented training program supports this worldview,
then these students would more than likely report a satisfying graduate
school experience. Conversely, individuals who are part of nondominant
social groups and who feel connected to their cultural identities most likely
will report highly unsatisfying experiences in this same environment as will
White students who embrace a multicultural identity. For example, GLB stu-
dents, regardless of their degree of outness, are likely to report higher levels
of acculturative stress within a training environment wherein heterosexist
language is pervasive (Pilkington & Cantor, 1996; Rooney et al., 1998).
Thus, we propose that both academic acculturation and the psychosocial cul-
tural adaptation processes (and associated coping strategies employed)
encountered by CITs will affect the multicultural outcome expectations and
interests achieved.
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Multicultural competence or multicultural counseling self-efficacy (MCSE)
may be investigated by assessing constructs including personal social iden-
tity variables, multicultural counseling outcomes and expectations (MCOE),
multicultural counseling interests (MCI), and the multicultural counseling
environment (Pope-Davis, Liu, Nevitt, & Toporek, 2000). Michael Mobley
(a coauthor of this article) and his multicultural counseling research team are
currently collecting data on the three aforementioned scales (MCSE, MCOE,
and MCI). It is hoped that such a construct of multicultural counseling self-
efficacy elevates scholarly efforts to explicate a critical domain within multi-
cultural psychology, skills, and intervention strategies while simultaneously
supporting an ecological approach to understanding counselors’ ability to
engage in effective multicultural counseling.

CONCLUSION

The authors in this Major Contribution have created a textured multicul-
tural quilt in which the reader can sit back and admire the artistry of each indi-
vidual applique as well as the artwork in its totality. We set out to provide an
interpretive lens in which to view the quilt, much like that of an art critic. We
believe the image that emerges from the work here is that multicultural psy-
chology is broader than individual cultural expressions; it is broader than one
social identity. Multicultural psychology is complex and involves the inter-
face between multiple systems and multiple social locations. The work in this
issue beautifully illustrates how the social structures of race, nationality, sex-
ual orientation, and, to a lesser degree, gender influence individual and
microsystem processes. This work is consistent with trends in the literature
that examine the complex interactions between social identities at both the
macrolevel and microlevel (e.g., Pope-Davis & Coleman, 2001). Using an
ecological framework, we encourage future researchers to continue along
this journey, giving special attention to how multiple social identities (e.g.,
race and gender, class and sexual orientation, etc.) recursively structure our
lived experiences, personal identities, and psychological processes. We espe-
cially encourage scholars to uncover the complex ways that multiple social
identities are configured within class. Very little attention in counseling psy-
chology has outlined the ways in which class as a social structure affects
potential clients, CITs, and the services our profession provides.
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