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The current study hypothesized that undergraduates enrolled in a career explo-
rations course would report significant gains in career decision-making self-
efficacy and vocational identity during a semester. A repeated measures
MANOVA was used to assess 88 students’ precourse and postcourse self-
efficacy for five tasks related to career decision making. Results revealed that
students reported significantly more adaptive self-efficacy beliefs following
the career course. Furthermore, a time by gender interaction indicated the
course was especially effective for increasing women’s judgments of efficacy
for career planning and problem solving. Subsequent analyses indicated that
students also reported a stronger sense of vocational identity following the
course. Results from this study contribute to current research and practice by
revealing how interventions may affect undergraduates’ career-related beliefs.

Keywords: career decision-making self-efficacy; intervention; gender; under-
graduates; vocational identity

For many undergraduate college students, there are few questions likely to
elicit more anxiety and doubt than the ubiquitous “What is your major?”

Although some college students have little difficulty choosing a major and/or
career trajectory, there are others who struggle with this decision throughout
college. This common scenario highlights the fact some undergraduates are
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simply more efficacious than others about making important career decisions.
The present study aimed to examine this phenomenon by analyzing the effect
of an undergraduate career explorations course on students’ career-related
beliefs.

Career Decision-Making Self-Efficacy

To operationally define one’s self-beliefs toward career decisions, Taylor
and Betz (1983) originally formulated the concept of career decision-making
self-efficacy (CDMSE). This construct stems from the work of Bandura
(1977), whose theory of self-efficacy has provided the basis for a significant
line of research relating beliefs to career development (Betz, 2004, 2006;
Brown & Lent, 2006; Diegelman & Subich, 2002; Lent, Brown, & Hackett,
1994). One important addition to the study of self-efficacy and its application
to career development has been CDMSE, which describes the extent to which
individuals believe they can successfully complete various tasks associated
with career decision making (Taylor & Betz, 1983). Taylor and Betz pursued
this line of research in response to the need for researchers to specify the var-
ious causal factors involved in career indecision. Holland and Holland (1977),
for example, identified the lack of decision-making skills as a key component
of career indecision that warranted further attention. Taylor and Betz’s result-
ing development of CDMSE filled a gap in the literature and also provided an
assessment intended to help in the development of career interventions.

Using Crites’s (1961, 1965) model of career maturity, Taylor and Betz
(1983) identified five behaviors relevant to career decision making, forming
the five subscales of the CDMSE instrument. The first of these, Self-Efficacy
for Self-Appraisal, involves making an accurate assessment of one’s career
interests, skills, goals, and values. Self-Efficacy for Gathering Occupational
Information involves the ability to describe an occupation of interest, as well
as research additional information about one’s chosen career field or about the
job market in general. The Self-Efficacy for Goal Selection subscale focuses
on the ability to identify a career goal that compliments the individual’s values,
interests, and skills. Self-Efficacy for Planning describes tasks that prepare an
individual for the job market and job application process in his or her field of
interest. And finally, Self-Efficacy for Problem Solving assesses one’s
resilience when faced with occupational barriers (Taylor & Betz, 1983).

Since the appearance of CDMSE in the literature, research has demon-
strated its importance in the study of career development (see Bandura, 1997,
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2006, for reviews). For example, studies have found positive relationships
between CDMSE and differentiated vocational identity (Gushue, Scanlan,
Pantzer, & Clarke, 2006), career exploration (Blustein, 1989), occupational
self-efficacy (Taylor & Popma, 1990), career decision-making attitudes
(Luzzo, 1993), general self-efficacy and self-esteem (Robbins, 1985), and
preference for growth in one’s career (Gianakos, 2001). Conversely, studies
have demonstrated negative relationships between CDMSE and career inde-
cision (Lopez & Ann-Yi, 2006; Taylor & Betz, 1983; Taylor & Popma,
1990), isolation from others (Gianakos, 2001), and fear of commitment
(Wolfe & Betz, 2004). Overall, the existing body of literature on CDMSE
gives us a greater understanding of the nature of career decision making and
provides enhanced knowledge of many other constructs relevant to the study
of career development.

CDMSE and Career Interventions

In addition to its relationship to other career constructs, there is also some
evidence that CDMSE is a dynamic construct that may be increased by inter-
ventions (Betz, 2006; Luzzo, Funk, & Strange, 1996). Numerous studies
have concluded that career interventions can be successful at increasing an
individual’s efficacy for making career decisions (Betz & Schifano, 2000;
Betz, Harmon, & Borgen, 1996; Brown & Ryan Krane, 2000; Luzzo, Hasper,
Albert, Bibby, & Martinelli, 1999), but less is known about the actual mech-
anisms that bring about this change. Some researchers are attempting to fill
this gap in the literature by studying the process of career counseling and
career interventions. For example, Brown and Ryan Krane (2000) conducted
a meta-analysis of studies reporting career choice outcomes, in which they
coded for several specific intervention components. They identified the fol-
lowing five critical components of career interventions: (a) written exercises,
(b) individualized attention, (c) information on the world of work, (d) vicar-
ious learning experiences, and (e) attention to building support. Findings
suggest that inclusion of the aforementioned components may dramatically
improve the effectiveness of a career intervention.

Because college is a pivotal time for career decision making, many career
interventions attempt to enhance career decision making among college
students. Within this population, Heppner and Hendricks (1995) found that
some students respond better to a more personal counseling approach in
which they feel free to examine both personality and contextual issues such
as self-criticism and responsibility to the family. Other individuals who are
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generally able to easily make decisions may respond better to a short-term
informational style of counseling (Heppner & Hendricks, 1995). Another
view is that students require career interventions that are structured, supportive,
intensive, and that also provide some hands-on experiences (Flores et al.,
2003).

In addition to existing research on the effective components of career
courses and interventions in general, there is also some evidence that career
interventions can specifically increase students’ degree of CDMSE or at least
their degree of career decidedness. Some research has focused on using
assessments to increase CDMSE. Maples and Luzzo (2005), for example,
examined the effectiveness of a computer assessment (DISCOVER) on
CDMSE, finding that students who participated increased significantly in
their CDMSE, as well as their overall sense of control of the career decision-
making process. Uffelman, Subich, Diegelman, Wagner, and Bardash (2004)
also chose to look at career assessments as a means of increasing CDMSE,
finding that students who completed one of two different career assessments
had greater gains in CDMSE than students in a no-treatment control group.
Other researchers have examined more interactive career interventions. For
example, Brusoski, Golin, Gallagher, and Moore (1993) studied the effects
of three consecutive 90-min career workshops and found that the participants
increased in their level of career decidedness between pretest and posttest
analyses. Another study examined the effects of a brief career intervention on
both locus of control and CDMSE. The intervention aimed to alter the
students’ attributions by showing a video that emphasized the individual’s
role in career planning. The researchers found that for students with an ini-
tially internal locus of control, there was no change in CDMSE from prein-
tervention to postintervention. For students with an initially external locus of
control, however, there was a significant increase in CDMSE (Luzzo et al.,
1996). Therefore, it seems that both an internal and external locus of control
played a role in the effectiveness of the intervention. More recently, Reese
and Miller (2006) studied the effect of a university career development
course on CDMSE and found that a career course designed according to a
“cognitive information processing model” (p. 255) was successful in increas-
ing CDMSE among college students. Reese and Miller’s study not only pro-
vides empirical evidence that CDMSE is dynamic but also lends support to
the use of theoretically based interventions.

Research thus supports the notion that career interventions in general are
useful and often effective in bringing about positive change in the career devel-
opment process. Yet there is less clarity regarding the specific mechanisms
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that increase CDMSE. Some research indicates that career interventions should
be taught with a holistic philosophy in mind (Lee & Johnston, 2001). In addi-
tion, Betz (2006) purports that successful career interventions are those that
are based on the sources of self-efficacy (Bandura, 1982, 1986, 1997): mas-
tery experience, vicarious experience, social persuasion, and physiological
state. Sullivan and Mahalik (2000) examined a career intervention that did
just that, studying a career workshop for women that incorporated the four
sources of efficacy. They found that by the end of the 6-week intervention,
women had improved in their CDMSE. Therefore, it seems likely that to
increase CDMSE, a career intervention should provide experiences that
focus on addressing the four sources of self-efficacy specifically targeted
toward one’s belief in the ability to make decisions or conduct tasks related
to prospective careers (Betz & Voyten, 1997).

CDMSE and Gender

Because ongoing research continues to work toward a better understanding
of CDMSE and the decision-making process in students who are deciding on
a major, numerous studies have attempted to identify the psychological com-
ponents that make a college student more or less able to make important career
decisions. Many researchers have broadened their examination of career inde-
cision to include various demographic and contextual factors that have the
potential to affect the career decision-making process (Flores et al., 2003). For
example, gender has become one of the most researched demographic vari-
ables in the wealth of literature focusing on career self-efficacy. Studies have
demonstrated that despite an equality of academic achievement, “there are
gender differences in perceived occupational efficacy, career choice, and
preparatory development” (Bandura, 2006, p. 13). Research supports the exis-
tence of a socialized gender difference in self-efficacy for career pursuits,
specifically those that are traditionally dominated by men (Betz & Hackett,
1983; Hackett & Betz, 1981). Specifically, research suggests that men gener-
ally feel efficacious toward careers in science and technology, if not all careers,
whereas women feel more efficacious toward careers traditionally held by
women (Bandura, 1997, 2006; Betz & Hackett, 1981). Hence, interventions
aimed at increasing students’ career self-efficacy and confidence in career pur-
suits often do so with an attention to gender (Betz & Schifano, 2000).

Studies have also attempted to demonstrate a relationship between gender
and CDMSE and produced mixed results. Several studies found either minimal
differences or no differences in CDMSE between gender, both in the college
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population and in grade school students (Chung, 2002; Creed, Patton, &
Prideaux, 2006; Luzzo & Ward, 1995; Taylor & Betz, 1983; Taylor & Popma,
1990). In contrast, some research has demonstrated that there are significant
relationships between gender and various constructs related to career indeci-
sion and the career decision-making process. Betz and Voyten (1997) found
that career self-efficacy and outcome expectations were more significantly
related among college men than college women. Furthermore, they found a
positive relationship between higher levels of career indecision and a stated
intention to participate in career exploratory behaviors for women, but
not men. Specific to CDMSE, Gianakos (1995) examined the relationships
between sex-role identity and CDMSE and found that individuals with an
undifferentiated sex-role orientation have generally lower CDMSE than
androgynous, masculine, or feminine orientations. Finally, Gianakos (2001)
found that women scored significantly higher than men in CDMSE for plan-
ning and gathering occupational information.

Another study examining the effects of a career intervention in high
school students found significant differences between women and men in
the control group (Kraus & Hughey, 1999). Women in the treatment group
scored significantly higher in CDMSE after the treatment than women in the
control group. The men, however, showed no significant differences between
treatment and control after the intervention. The overall inconclusive results
regarding gender and CDMSE suggest that more research is necessary to
fully understand the relationship between these variables, especially within
interventions aimed to target CDMSE. Thus, the current study examined the
influence of a career intervention course on undergraduates’ precourse and
postcourse CDMSE. Additionally, and in accordance with the suggestions
that gender plays an important role in CDMSE and career pursuits (Betz,
1993; Betz & Hackett, 1981), we also examined the role of gender within the
intervention.

Vocational Identity

Although CMDSE was the primary construct of interest in this study,
vocational identity emerged as a secondary and complimentary focus.
According to Holland, Daiger, and Power (1980), individuals with a strong
sense of vocational identity have clear and stable career-related goals, inter-
ests, personality, and talents. Furthermore, possessing this characteristic may
lead to greater ease of occupational decision making, as well as the confi-
dence to make positive career-related decisions. Research has supported
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this, demonstrating relationships between vocational identity and important
career constructs such as job satisfaction (Carson & Mowsesian, 1993;
Holland & Gottfredson, 1994). Furthermore, research supports the relation-
ship between vocational identity and various career constructs that are partic-
ularly salient for undergraduate students taking a career intervention course.
For example, vocational identity and career exploratory behavior have been
shown to be positively related (Gushue et al., 2006), and vocational identity
has been associated with college major choice congruence (Leung, 1998).
Thus, research suggests that vocational identity relates to important beha-
viors and outcomes in the career-search process. It was added as an additional
construct of interest to examine whether, like CDMSE, it could increase during
the course of the intervention of interest. And similar to CDMSE, it also
seemed important to test for gender differences in vocational identity. The
influence of gender in the development of important career constructs has
been described, and additional research and theory have explored how gen-
der relates to one’s developing self-concept (Krumboltz, 1994). Therefore, to
gain a better understanding of how these constructs are related, this study
examined the effects of a career class on undergraduate men’s and women’s
CDMSE and vocational identity.

Research Questions and Hypotheses

Although it is clear that some studies have focused on the effectiveness of
career courses and workshops, there remains a need in the career-counseling
literature to examine how career interventions specifically affect undergrad-
uates’ career-related beliefs. Furthermore, the generally mixed results regard-
ing gender and CDMSE suggest that more data are needed to understand this
relationship. With these factors in mind, the current study addressed the fol-
lowing research questions: (a) Does participation in an undergraduate career
explorations course improve students’ CDMSE and vocational identity? and
(b) To what extent does gender influence the effectiveness of the interven-
tion? We hypothesized that participation in the career course would result in
a significant increase in CDMSE on all five subscales (i.e., Self-Appraisal,
Gathering Occupational Information, Goal Selection, Planning, and Problem
Solving). Additionally, we hypothesized that course participation would
result in an increase in vocational identity. Although we did hypothesize that
the intervention may have varying results for men and women, we did not
propose a specific hypothesis concerning the amount of change by gender on
any dependent variable.
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Method

Participants and Procedures

CDMSE. Participating in this study were 115 undergraduate students
attending a large Midwestern University. Participants were recruited from a
career exploration course offered by the university’s Career Center. Data
were collected from more than 95% of students enrolled in the fall 2005 sec-
tions of the course (N = 60) and winter 2006 sections (N = 55). The surveys
were administered to participants during the first and last weeks of the
semester. Students not completing surveys at both times were omitted, result-
ing in 88 participants included in the analysis (46 from fall 2005 semester;
42 from winter 2006 semester). The final sample was composed of 54 fresh-
man, 21 sophomores, 7 juniors, and 5 seniors (1 did not specify), including
58 women and 30 men. Participants’ ages ranged from 18 to 27 (M = 19.18,
SD = 1.65) with 96.6% falling into the traditional college age range of 18 to
22. Approximately 91% of participants indicated that they were Caucasian,
5% indicated African American, and the remaining 5% indicated Mexican
American, Asian American, biracial, or other.

Vocational Identity. Although CDMSE was the primary construct of inter-
est for this study, we also assessed winter semester students’ precourse and
postcourse perceptions of vocational identity. Forty students enrolled in the
winter semester completed the Vocational Identity scale before and after the
career intervention course (28 women and 12 men).

Intervention. The career intervention tested in this study is a semester-long
“Career Explorations” undergraduate course. The course is a one-credit-hour
voluntary elective for undergraduate students interested in exploring their
occupational interests and decision making. The majority of participants were
unsure of their college major. Specifically, only approximately 40% of partic-
ipants reported having a major at the beginning of the course. And of those,
only 40% reported having confidence in their choice of a major. Students
enrolled in the class voluntarily, either of their own accord or at the recom-
mendation of an academic advisor. No incentives were provided to students
who participated in the study, and all students had the option to not participate.
Only those students providing informed consent were surveyed. There were
five sections of the course in which data were collected during each semester,
for a total of 10 sections. Each section was cotaught by two instructors, where
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at least one instructor was a graduate-level student in counseling psychology.
In the first semester of data collection, six instructors were women and four
were men. In the second semester, seven instructors were women and three
were men. Undergraduate instructors were trained paraprofessionals who
worked for the university’s Career Center. This peer-teaching model is consis-
tent with the University Career Center’s emphasis on using paraprofessionals
to provide career guidance to students on campus. Finally, there were two non-
student instructors who were academic advisors at the university.

The intervention itself guides students through three thematic areas: (a)
explore the possibilities, (b) gain experience, and (c) prepare yourself (Benson
& Johnston, 2006). In “explore the possibilities,” students gather information
about different careers and majors through various assignments and exercises.
Additionally, they are required to examine their values and how these may
affect their ultimate career choice. In the second unit of the course, “gain expe-
rience,” the focus is on providing the students with possible ways to gain
hands-on experience in a field that interests them. In this section, students are
required to complete an “informational interview” in which they must talk with
a professional in a career field they are considering. The course also presents a
“career panel” during this unit, where professionals from various fields come
to the course to not only answer questions about the specifics of their field but
also to share with the students their own career development process. And
finally, in the “prepare yourself” unit, students learn skills and techniques that
will be necessary for the job application process. Included in this unit is the
development of a resume, as well as general information regarding the inter-
view process. Students also receive an overview of job-searching strategies.
Each phase of the course incorporates various written assignments, experien-
tial activities, self-exploration, and class discussion.

As previously stated, career interventions are presumed to be most effec-
tive when they provide the participants with exposure to (or participation in)
Bandura’s four sources of self-efficacy (Betz, 2006; Betz & Voyten, 1997).
This particular intervention achieves that, with a diverse range of activities
designed to make the undergraduate students feel more prepared to make their
own career decisions. For example, the students are given assignments that
require them to use resources at the university’s Career Center, thus providing
them with the enactive mastery experience of seeking and using campus
career resources. Opportunities for vicarious experiences are provided
throughout the course, most notably in the students’ participation in the infor-
mational interview as well as the career panel. Anxiety management is cer-
tainly an important aspect of the career development process, and is addressed
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through the normalization of career anxiety and the availability and guidance
of the instructors. Likewise, the instructors consistently provide support,
encouragement, and appraisal to the students through one-on-one interaction
and supportive group discussions in class. Overall, the design of the course
and its incorporation of these sources of self-efficacy made it an ideal inter-
vention to examine.

Instruments

CDMSE. The short form of the CDMSE scale (Betz, Klein, & Taylor,
1996) was designed to measure the most important aspect of students’ beliefs
regarding career decision making. The short form contains 25 questions and
asks students to rate their confidence in current ability to successfully com-
plete a task. The scale consists of five subscales: Self-Appraisal (e.g., “Decide
what you value most in an occupation”), Occupational Information (e.g.,
“Find out about the average yearly earning of people in an occupation”), Goal
Selection (e.g., “Choose a career that will fit your interests”), Planning (e.g.,
“Prepare a good resume”), and Problem Solving (e.g., “Persistently work at
your career goal even when you get frustrated”). Students rate their perceived
effectiveness on a 5-point Likert scale (1 = no confidence at all to 5 = com-
plete confidence). Subscale mean scores are computed by summing the
response to each scale’s items, ranging from 5 to 25, and dividing by the
number of responses. Numerous studies have demonstrated criterion and con-
struct validity for the CDMSE-SF (Betz et al., 1996; Gloria & Hird, 1999;
Robbins, 1985). Cronbach’s alpha coefficients for the current study were as
follows: Self-Appraisal (five items; pretest: α = .77; posttest: α = .71),
Occupational Information (five items; pretest: α = .75, posttest: α = .65), Goal
Selection (five items; pretest: α = .80, posttest: α = .80), Planning (five items;
pretest: α = .77, posttest: α = .78), and Problem Solving (five items; pretest:
α = .80, posttest: α = .70). Previous studies using the short form reported reli-
ability coefficients of .73, .78, .83, .81, and .75, respectively for the subscales
(Betz et al., 1996) and a test–retest reliability of .83 (Betz & Taylor, 2001).
Psychometric properties of the short form have been found to be comparable
to the long form (Betz et al., 1996).

Vocational Identity. Students enrolled in the winter semester were also
administered a subscale from the My Vocational Situation diagnostic form.
The Vocational Identity scale, containing 18 true–false questions, was designed
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to assess the stability and clarity of one’s career goals (Holland, 1977;
Holland et al., 1980; Holland, Johnston, & Asama, 1993). A student’s score
is calculated by summing the number of false responses, and higher scores
indicate a stronger sense of one’s vocational identity (Holland et al., 1993;
e.g., “No single occupation appeals strongly to me”). The scale has been
shown to be valid and reliable for men and women (Holland et al., 1980).
The scale demonstrated good internal consistency in the current study, with
a Cronbach’s alpha coefficient of .84 at Time 1 and .86 at Time 2.

Results

CDMSE and Gender

First, Pearson product–moment intercorrelations among preintervention and
postintervention ratings on each subscale of CDMSE were analyzed. Each
subscale had a positive and significant correlation both within and between
Times 1 and 2 (p < .05). The five correlation coefficients for subscales across
time were all significant at p < .001, and ranged from r = .44 for Self-Appraisal
to r = .58 for Planning, with an average correlation of r = .50.

Because students enrolled in the winter sections had been exposed to the
university environment for at least one semester before taking the course, it
is conceivable that this exposure could affect CDMSE (i.e., more time in
school leads to higher self-efficacy). To test for possible effects of semester,
10 a priori independent samples t tests were conducted between the mean
scores on each of the five subscales at Times 1 and 2. Results revealed no
significant mean differences between semesters on any subscale of CDMSE
(p > .05). Given the similarity in scores between semesters, students from
each semester were pooled for subsequent analyses. Next, a 2 × 2 repeated
measures multivariate analysis of variance was conducted with participants’
scores on the five subscales of the CDMSE scale as the dependent vari-
ables. The two independent variables were dichotomous (i.e., men/women,
preintervention/postintervention).

Assumptions of multivariate and univariate normality were upheld as
Box’s test of equality of covariance matrices and Levene’s test of equality of
error variances were not significant (p > .05), indicating the error variance of
the dependent variables is equal across groups. Results indicated a significant
multivariate effect of time, Wilks’s Lambda = .45, F(5, 82) = 20.22, p < .001,
partial η2 = .55, and gender, Wilks’s Lambda = .85, F(5, 82) = 2.86, p < .05,
partial η2 = .15. Inspection of univariate tests for time revealed that after the
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intervention course, students’ reported significantly higher perceptions of
CDMSE for Self-Appraisal, F(1, 86) = 42.96, p < .001, partial η2 = .33;
Occupational Information, F(1, 86) = 62.53, p < .001, partial η2 = .42; Goal
Selection, F(1, 86) = 48.28, p < .001, partial η2 = .36; Planning, F(1, 86) = 62.08,
p < .001, partial η2 = .42; and Problem Solving, F(1, 86) = 19.21, p < .001,
partial η2 = .18. Inspection of univariate tests for gender revealed no signifi-
cant effect of gender on any of the dependent variables in isolation.

There was also a significant multivariate interaction effect of gender by
time, Wilks’s Lambda = .86, F(5, 82) = 2.76, p < .05, partial η2 = .14.
Univariate tests indicated a significant interaction on three of the five out-
come variables: Goal Selection, F(1, 86) = 7.38, p < .01, partial η2 = .08;
Planning, F(1, 86) = 10.20, p < .01, partial η2 = .11; and Problem Solving,
F(1, 86) = 8.30, p < .01, partial η2 = .09. On further inspection of the signif-
icant multivariate interaction, pairwise comparisons (LSD) revealed that
women improved significantly on all five subscales of the CDMSE (p < .05),
whereas men improved significantly on all except for Problem Solving.
Furthermore, pairwise comparisons revealed that although men and women
reported similar levels of preintervention self-efficacy for Planning and
Problem Solving, women ended significantly higher than men on each sub-
scale (p < .05; see Figures 1 and 2). Pairwise comparisons revealed no signifi-
cant differences at Time 1 or Time 2 by gender for the Goal Selection subscale.
Table 1 reports gender by time mean scores across dependent variables.

Vocational Identity and Gender

Similar to the previous analysis, we ran a 2 × 2 repeated measures analy-
sis of variance with participants’ scores on the Vocational Identity scale as
the dependent variable. Both of the two independent variables were dichoto-
mous (i.e., men/women, preintervention/postintervention). Assumptions of
normality were upheld as Box’s test of equality of covariance matrices and
Levene’s test of equality of error variances were not significant (p > .05),
indicating the error variance of the dependent variable is equal across groups.
Results indicated a significant main effect of time, Wilks’s Lambda = .63,
F(1, 38) = 22.65, p < .001, partial η2 = .37 and gender, F(1, 38) = 6.14, p < .05,
partial η2 = .14. Inspection of univariate tests for time revealed that after the
intervention course, students’ reported significantly higher perceptions of
vocational identity (Time 1: M = 8.84, SE = .73; Time 2: M = 11.29, SE = .76).
The inspection of gender effects revealed that, in the absence of time, men
reported a significantly higher vocational identity than women (p < .05).
There was not a significant interaction effect of gender by time.
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On further inspection of the significant main effects, pairwise compar-
isons (LSD) revealed that both women and men reported a significantly
higher vocational identity following the course at p < .05 for men, Time 1:
M = 10.75, SE = 1.22; Time 2: M = 12.83, SE = 1.23, and at p < .001 for
women, Time 1: M = 6.93, SE = .80; Time 2: M = 9.75, SE = .83.
Furthermore, pairwise comparisons revealed that men reported a signifi-
cantly higher vocational identity than women at Time 1 (p < .05) and Time
2 (p < .05). Figure 3 depicts the main effects of time and gender on voca-
tional identity. The effect of the intervention on students’ vocational identity,
and in particular CDMSE, is discussed in the following section.

Discussion

Researchers have stated that in the development of career interventions, self-
efficacy should be the “target of treatment” (Lent & Hackett, 1987, p. 376).
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Therefore, this study examined the trajectory of CDMSE in undergraduate
students, preintervention and postintervention. As a whole, undergraduates
reported significantly more CDMSE following the semester-long career
explorations course, providing support for the course’s effectiveness. The
intervention was especially effective for women who reported significant
gains in self-efficacy for Self-Appraisal, Gathering Occupational Information,
Goal Selection, Planning, and Problem Solving. Men reported significant
gains in self-efficacy for each of the aforementioned tasks, with the excep-
tion of Problem Solving, where there was no change. However, findings need
to be considered in light of a limitation to the study—the absence of a control
group. Future experimental design studies that include a control group are
needed to verify whether the changes we observed were because of the course
activities and not students’ maturation process.

Results from this study provide significant evidence that undergraduates
enrolled in the intervention course experienced gains in their judgments of
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efficacy to successfully execute the actions associated with career decision
making. First, both men and women reported a significant increase in self-
efficacy for Self-Appraisal that involves making an accurate assessment of
one’s career interests, skills, goals, and values (Taylor & Betz, 1983). Similarly,
men and women each experienced gains in self-efficacy for Gathering
Occupational Information and for Goal Selection. Therefore, the intervention
may have contributed to the students’ ability to assess their assets and choose
occupational goals congruent with their skills and values.

The intervention also yielded gender differences in regard to students’
sense of efficacy for career planning and problem solving. Although women
and men began the semester similarly, and both experienced a significant
increase from Time 1 to Time 2 in self-efficacy for Planning, women ended the
semester significantly higher (see Figure 1). Additionally, women and men
began the course equal in their self-efficacy for solving problems related to the
career decision-making process. However, only women increased their sense
of efficacy for problem solving, whereas the men reported no significant
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change (see Figure 2). The significant gains by women and men on the Planning
subscale support the notion that the intervention may have helped students
gain the self-efficacy to begin conducting the activities necessary to pursue a
given occupation. A significant increase in problem solving self-efficacy
indicated that women made more gains in their efficacy beliefs for overcom-
ing various barriers and boundaries toward pursuing a chosen occupation.
Overall, the course’s focus on both self-assessment and researching various
occupations may be an important contributing factor in students’ increased
judgments of efficacy. It therefore seems important for future CDMSE inter-
ventions to perhaps emulate some of the relevant activities, such as conducting
self-assessments, conducting informational interviews, and using the univer-
sity’s Career Center.

Results from this study have important implications for future interventions
targeting students’ career-related beliefs. It would be important for future
CDMSE interventions to more closely examine effective strategies for enhanc-
ing the CDMSE of men in addition to women. The source of the disparity
between men’s and women’s postintervention reports of self-efficacy for
Planning and Problem Solving is unclear. One possibility may be related to
gender matching between teachers and students, as the majority of the instruc-
tors for the course were women. More specifically, the effects of gender in
modeling can be quite powerful (Bandura, 1971, 1997). For example, a woman
may experience an increase in self-efficacy after observing another woman
role model’s performance or being the recipient of her praise. A man modeling
the same behavior, or providing the same verbal praise, may have no effect on
the same observer if she does not perceive similarity in relevant attributes.
Studies examining the role of gender matching on the effectiveness of the men-
tor relationship have achieved mixed results (Scandura & Williams, 2001).
Some researchers have examined and failed to find significant differences in
role modeling or mentoring effectiveness based on gender (Flores & Obasi,
2005). However, some research has demonstrated that role modeling is most
effective when the gender of the role model and observer matches (Scandura &
Williams, 2001). Thus, it may be important for career interventions to provide
mentoring and role modeling relationships that are gender consistent.

In light of the disparate ratings by gender at Time 2 for both planning and
problem-solving self-efficacy, future career interventions should consider
gaining a better understanding of men’s and women’s respective needs and
challenges in the career development process. In other words, to help men
increase their self-efficacy for problem solving, it is first necessary to help
them identify the barriers and struggles they can anticipate that are unique to
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men. A formal discussion of such barriers with male role models may be one
method of enhancing men’s efficacy beliefs in this area. To address the gen-
der difference in planning, interventions might help students break down the
potentially intimidating task of choosing an occupation or finding a job into
an incremental step-by-step plan. One-on-one meetings with instructors might
provide men and women with more individualized and career-specific assis-
tance, possibly resulting in higher self-efficacy for planning.

In addition to CDMSE, we assessed a portion of the students’ vocational
identity. Although both women and men reported significant gains in voca-
tional identity (see Figure 3), women reported a significantly lower sense of
vocational identity at both Time 1 and Time 2. It is unclear whether this was
because of choice and/or confidence in major or other factors. Although 50%
of both men and women in this analysis reported having a major, perhaps
fewer undergraduate women had a clear sense of their occupational goals
and capabilities, thus reporting a lower sense of vocational identity than men.
The comparative lack of vocational identity in the women may be connected
to their relative increase in CDMSE. Specifically, it seems likely that a less
defined sense of vocational identity would make the content of the course
more salient for these women, thus rendering the class more useful, and more
likely to result in the increase of important CDMSE constructs. That is,
CDMSE and vocational identify may be related both concurrently and pre-
dictively. The field’s understanding of the construct of vocational identity
would benefit from additional research that elucidates its interactions and
mediating processes with gender, career decidedness, and CDMSE.

The gender differences we observed in vocational identity may also have
implications for future interventions aimed at this particular construct. However,
to some extent, this depends on the nature and purpose of the career interven-
tion. If the goal of the intervention is to help students develop more clarity and
ownership of their goals, vocational identity would indeed be an important
construct to target. In this case, it seems that hands-on opportunities to practice
the occupation of interest would be important. Required job shadowing would
place women (and men) in an actual role where they could imagine themselves
as a part of that occupational field. Mastery experiences provide opportunities
to develop experiential knowledge of a career might make it more tangible and
real, thus strengthening one’s vocational identity. However, if the goal of an
intervention is to simply provide students with effective strategies for engaging
in career exploration, a solid sense of vocational identity may not necessarily
be the desired outcome. Rather, it may be the concurrent increase in CDMSE
that puts women at an advantage.
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Limitations

It is important to note some limitations of the current study and its findings.
First, because this study did not include a control group, we cannot be sure if
the intervention was solely responsible for the increase in students’ CDMSE or
vocational identity. The absence of a control group introduces threats to inter-
nal validity and necessitates a cautious interpretation of the significant findings.
Future longitudinal research should employ a quasiexperimental design to more
closely examine the effectiveness of an intervention. For example, researchers
may benefit from concurrently collecting data from students in a course such as
biology. Observing a significant increase in students’ career-related beliefs in
the career intervention course, and no change from students in the biology
course, would enhance the generalizability of the intervention and the validity
of its results. Another limitation of this study is that we did not specifically
assess the extent to which each of the four sources of self-efficacy affected
students’ CDMSE. The course used activities and assignments that encom-
passed all four sources of efficacy, but it is unclear which of those sources
had the largest influence on CDMSE. It is also unclear which sources of self-
efficacy may have interacted with gender. Future studies can address this issue
by implementing a mixed-method design. Gathering qualitative data through
interviews from students throughout the semester may be useful in identifying
which activities served as the most powerful contributors to their CDMSE.
A third limitation involves the possible influence of instructor effects. Data for
this study were collected from 10 sections, each cotaught by different instruc-
tors. Researchers faced with the issue of nested data may want to collect data
from both students and teachers. Through the use of multilevel modeling, one
can test instructor-related variables that may account for variance between
classes. Finally, the nature and topic of the course naturally attracts undecided
students to enroll. Thus, we do not know the specific careers that students were
more efficacious about exploring following the intervention. Future research
should assess the preintervention and postintervention career interests and aca-
demic majors of participating students. This information could have strong
implications for gender, because the type of career pursued or confidence in
major may coincide with career-related beliefs.

Conclusion

Despite the limitations of this study, the results provide important infor-
mation for researchers and practitioners in career development. Specifically,
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our findings lend further support to the notion that CDMSE is a malleable
construct that can increase during the course of a semester-long intervention.
Moreover, our findings are in accordance with the recommendation that
researchers should continue to examine the role of gender in CDMSE, espe-
cially in the context of specific CDMSE-related tasks rather than CDMSE in
general (Betz, 1993; Gianakos, 2001). Not only did this study demonstrate
postintervention differences in CDMSE between men and women on two
subscales, but also found that men reported a significantly higher sense of
vocational identity than women both before and after the course. More
research is needed to better identify the components or activities in a course
that serve as the most powerful source(s) of students’ CDMSE, and how those
sources may interact with gender in academic settings (see Usher & Pajares,
2006, for a review). It is important for those who implement career interven-
tions to be aware of the possible existence of these differences in their own
students and find constructive ways to engage men and women in the career
exploration process.

References

Bandura, A. (1971). Analysis of modeling processes. In A. Bandura (Ed.), Psychological
modeling: Conflicting theories (pp. 1-62). New Brunswick, NJ: Transaction.

Bandura, A. (1977). Self-efficacy: Toward a unifying theory of behavioral change. Psychological
Review, 84, 191-215.

Bandura, A. (1982). Self-efficacy mechanism in human agency. American Psychologist,
37, 122-147.

Bandura, A. (1986). Social foundations of thought and action: A social cognitive theory.
Upper Saddle River, NJ: Prentice Hall.

Bandura, A. (1997). Self-efficacy: The exercise of control. New York: Freeman.
Bandura, A. (2006). Adolescent development from an agentic perspective. In F. Pajares &

T. Urdan (Eds.), Self-efficacy beliefs of adolescents (pp. 1-43). Greenwich, CT: Information
Age.

Benson, C., & Johnston, J. (2006, March). Using paraprofessionals in career services: The
development of student leaders. Paper presented at the annual meeting of the American
College Personnel Association, Indianapolis, IN.

Betz, N. E. (1993). Issues in the use of ability and interest measures with women. Journal of
Career Assessment, 1, 217-232.

Betz, N. E. (2004). Contributions of self-efficacy theory to career counseling: A personal
perspective. Career Development Quarterly, 54, 340-353.

Betz, N. E. (2006). Developing and using parallel measures of career self-efficacy and inter-
ests with adolescents. In F. Pajares & T. Urdan (Eds.), Self-efficacy beliefs of adolescents
(pp. 225-244). Greenwich, CT: Information Age.

282 Journal of Career Development / March 2008

 at SAGE Publications - Full-Text Collections on October 13, 2009 http://jcd.sagepub.comDownloaded from 

http://jcd.sagepub.com


Betz, N. E., & Hackett, G. (1981). The relationship of career-related self-efficacy expectations
to perceived career options in college woman and men. Journal of Counseling Psychology,
28, 399-410.

Betz, N. E., & Hackett, G. (1983). The relationship of mathematics self-efficacy expectations to
the selection of science-based college majors. Journal of Vocational Behavior, 23, 329-345.

Betz, N. E., Harmon, L., & Borgen, F. (1996). The relationships of self-efficacy for the
Holland themes to gender, occupational group membership, and vocational interests.
Journal of Counseling Psychology, 43, 90-98.

Betz, N. E., Klein, K. L., & Taylor, K. M. (1996). Evaluation of a short form of the career
decision-making self-efficacy scale. Journal of Career Assessment, 4, 47-57.

Betz, N. E., & Schifano, R. (2000). Increasing realistic self-efficacy and interests in college
women. Journal of Vocational Behavior, 56, 35-52.

Betz, N. E., & Taylor, K. M. (2001). Manual for the Career Decision Self-Efficacy Scale and
CDSE–Short form. Unpublished manual.

Betz, N. E., & Voyten, K. K. (1997). Efficacy and outcome expectations influence career
exploration and decidedness. Career Development Quarterly, 46, 179-189.

Blustein, D. L. (1989). The role of goal instability and career self-efficacy in the career explo-
ration process. Journal of Vocational Behavior, 35, 194-203.

Brown, S. D., & Lent, R. W. (2006). Preparing adolescents to make career decisions. In
F. Pajares & T. Urdan (Eds.), Self-efficacy beliefs of adolescents (pp. 201-223). Greenwich,
CT: Information Age.

Brown, S. D., & Ryan Krane, N. E. (2000). Four (or five) sessions and a cloud of dust: Old
assumptions and new observations about career counseling. In S. D. Brown & R. W. Lent
(Eds.), Handbook of counseling psychology (3rd ed., pp. 740-766). New York: Wiley.

Brusoski, G. C., Golin, A. K., Gallagher, R. P., & Moore, M. (1993). Career group effects on
career indecision: Career maturity, and locus of control of undergraduate clients. Journal
of Career Assessment, 1, 309-320.

Carson, A. D., & Mowsesian, R. (1993). Moderators of the prediction of job satisfaction from
Congruence: A test of Holland’s theory. Journal of Career Assessment, 1, 130-144.

Chung,Y. B. (2002). Career decision-making self-efficacy and career commitment: Gender and
ethnic differences among college students. Journal of Career Development, 28, 277-284.

Creed, P., Patton, W., & Prideaux, L. (2006). Causal relationship between career indecision
and career decision-making self-efficacy. Journal of Career Development, 33, 47-65.

Crites, J. O. (1961). A model for the measurement of vocational maturity. Journal of Counseling
Psychology, 8, 255-259.

Crites, J. O. (1965). Measurement of vocational maturity in adolescence: I. Attitude Test of the
Vocational Development Inventory. Psychological Monographs, 79, (2, Whole No. 595).

Diegelman, N. M., & Subich, L. M. (2002). Academic and vocational interests as a function
of outcome expectations as posited in social cognitive career theory. Journal of Vocational
Behavior, 59, 394-405.

Flores, L. Y., & Obasi, E. M. (2005). Mentors’ influence on Mexican American students’
career and educational development. Journal of Multicultural Counseling and Development,
33, 146-164.

Flores, L. Y., Scott, A. B., Wang, Y., Yakushko, O., McCloskey, C. M., Spencer, K. G., et al.
(2003). Practice and research in career counseling and development—2002. Career
Development Quarterly, 52, 98-131.

Scott, Ciani \ Career Decision-Making Self-Efficacy and Gender 283

 at SAGE Publications - Full-Text Collections on October 13, 2009 http://jcd.sagepub.comDownloaded from 

http://jcd.sagepub.com


Gianakos, I. (1995). Predictors of coping with work stress: The influences of sex, gender role,
social desirability, and locus of control. Sex Roles, 46, 149-158.

Gianakos, I. (2001). Predictors of career decision-making self-efficacy. Journal of Career
Assessment, 9, 101-114.

Gloria, A. M., & Hird, J. S. (1999). Influences of ethnic and nonethnic variables on the career
decision-making self-efficacy of college students. Career Development Quarterly, 48,
157-174.

Gushue, G. V., Scanlan, K. R., Pantzer, K. M., & Clarke, C. P. (2006). The relationship of
career decision-making self-efficacy, vocational identity, and career exploration behavior
in African American high school students. Journal of Career Development, 33, 19-28.

Hackett, G., & Betz, N. E. (1981). A self-efficacy approach to the career development of
women. Journal of Vocational Behavior, 18, 326-339.

Heppner, M. J., & Hendricks, F. (1995). A process and outcome study examining career inde-
cision and indecisiveness. Journal of Counseling & Development, 73, 426-437.

Holland, J. L. (1977). Manual for the Vocational Preference Inventory. Palo Alto, CA:
Consulting Psychologists Press.

Holland, J. L., Daiger, D. C., & Power, P. G. (1980). My vocational situation. Palo Alto, CA:
Consulting Psychologists Press.

Holland, J. L., & Gottfredson, G. D. (1994). Career Attitudes and Strategies Inventory.
Odessa, FL: Psychological Assessment Resources.

Holland, J. L., & Holland, J. E. (1977). Vocational indecision: More evidence and speculation.
Journal of Counseling Psychology, 24, 404-414.

Holland, J. L., Johnston, J. A., & Asama, N. F. (1993). The Vocational Identity Scale: A diag-
nostic and treatment tool. Journal of Career Assessment, 1, 1-12.

Kraus, L. J., & Hughey, K. F. (1999). The impact of an intervention on career decision-making
self-efficacy and career indecision. Professional School Counseling, 2, 384-390.

Krumboltz, J. D. (1994). Improving career development theory from a social learning perspec-
tive. In M. L. Savickas & R. W. Lent (Eds.), Convergence in career development theories
(pp. 9-31). Palo Alto, CA: Consulting Psychologists Press.

Lee, F. K., & Johnston, J. A. (2001). Innovations in career counseling. Journal of Career
Development, 27, 177-185.

Lent, R. W., Brown, S. D., & Hackett, G. (1994). Toward a unifying social cognitive theory
of career and academic interest, choice, and performance. Journal of Vocational Behavior,
45, 79-122.

Lent, R. W., & Hackett, G. (1987). Career self-efficacy: Empirical status and future directions.
Journal of Vocational Behavior, 30, 347-382.

Leung, S. A. (1998). Vocational identity and career choice congruence of gifted and talented
high school students. Counseling Psychology Quarterly, 11, 325-335.

Lopez, F. G., & Ann-Yi, S. (2006). Predictors of career indecision in three racial/ethnic groups
of college women. Journal of Career Development, 33, 29-46.

Luzzo, D. A. (1993). Value of career-decision-making self-efficacy in predicting career-
decision-making attitudes and skills. Journal of Counseling Psychology, 40, 194-199.

Luzzo, D. A., Funk, D. P., & Strange, J. (1996). Attributional retraining increases career
decision-making self-efficacy. Career Development Quarterly, 44, 378-386.

Luzzo, D. A., Hasper, P., Albert, K. A., Bibby, M. A., & Martinelli, E. A. (1999). Effects of
self-efficacy-enhancing interventions on the math/science self-efficacy and career interests,

284 Journal of Career Development / March 2008

 at SAGE Publications - Full-Text Collections on October 13, 2009 http://jcd.sagepub.comDownloaded from 

http://jcd.sagepub.com


goals, and actions of career undecided college students. Journal of Counseling Psychology,
46, 233-243.

Luzzo, D. A., & Ward, B. A. (1995). The relative contributions of self-efficacy and locus of con-
trol to the prediction of vocational congruence. Journal of Career Development, 21, 307-317.

Maples, M. R., & Luzzo, D. A. (2005). Evaluating DISCOVER’s effectiveness in enhancing
college students’ social cognitive career development. Career Development Quarterly,
53, 274-285.

Reese, R. J., & Miller, C. D. (2006). Effects of a university career development course on
career decision-making self-efficacy. Journal of Career Assessment, 14, 252-266.

Robbins, S. B. (1985). Validity estimates for the career decision-making self-efficacy scale.
Measurement and Evaluation in Counseling and Development, 18, 64-71.

Scandura, T., & Williams, E. (2001). An investigation of the moderating effects of gender on
the relationships between mentorship initiation and protégé perceptions of mentoring
functions. Journal of Vocational Behavior, 59, 342-363.

Sullivan, K. R., & Mahalik, J. R. (2000). Increasing career self-efficacy for women: Evaluating
a group intervention. Journal of Counseling and Development, 78, 54-62.

Taylor, K. M., & Betz, N. E. (1983). Applications of self-efficacy theory to the understanding
and treatment of career indecision. Journal of Vocational Behavior, 22, 63-81.

Taylor, K. M., & Popma, J. (1990). An examination of the relationships among career decision-
making self-efficacy, career salience, locus of control, and vocational indecision. Journal
of Vocational Behavior, 37, 17-31.

Uffelman, R. A., Subich, L. M., Diegelman, N. M., Wagner, K. S., & Bardash, R. J. (2004).
Effect of mode of interest assessment on clients’ career decision-making self-efficacy.
Journal of Career Assessment, 12, 366-380.

Usher, E., & Pajares, F. (2006, August). Sources of self-efficacy in schools: A conceptual
review of the literature. Poster session presented at the annual meeting of the American
Psychological Association, New Orleans, LA.

Wolfe, J. B., & Betz, N. E. (2004). The relationship of attachment variables to career decision-
making self-efficacy and fear of commitment. Career Development Quarterly, 52, 363-369.

Anne B. Scott, MA, is a doctoral candidate in counseling psychology at the University of
Missouri–Columbia, where she also earned her BA in psychology. Her research interests
include the study of career development, gender, and social class background. Specifically,
her research focuses on sociocultural and demographic variables that affect the career goals
and aspirations of adolescents and college students. In her free time, Anne enjoys outdoor
activities, travel, cooking, and reading.

Keith Damien Ciani, MEd, is a doctoral candidate in the educational psychology program at
the University of Missouri–Columbia. Using self-efficacy, achievement goal orientation, and
self-determination theories, his research focuses on social-contextual influences of human
motivation for learning and performance with the aim to promote motivationally adaptive
environments for teachers and students. In his spare time, he enjoys distance running, playing
guitar, and brewing his own beer.

Scott, Ciani \ Career Decision-Making Self-Efficacy and Gender 285

 at SAGE Publications - Full-Text Collections on October 13, 2009 http://jcd.sagepub.comDownloaded from 

http://jcd.sagepub.com


<<
  /ASCII85EncodePages false
  /AllowTransparency false
  /AutoPositionEPSFiles true
  /AutoRotatePages /None
  /Binding /Left
  /CalGrayProfile (Dot Gain 20%)
  /CalRGBProfile (sRGB IEC61966-2.1)
  /CalCMYKProfile (U.S. Web Coated \050SWOP\051 v2)
  /sRGBProfile (sRGB IEC61966-2.1)
  /CannotEmbedFontPolicy /Error
  /CompatibilityLevel 1.3
  /CompressObjects /Off
  /CompressPages true
  /ConvertImagesToIndexed true
  /PassThroughJPEGImages true
  /CreateJobTicket false
  /DefaultRenderingIntent /Default
  /DetectBlends true
  /DetectCurves 0.1000
  /ColorConversionStrategy /LeaveColorUnchanged
  /DoThumbnails false
  /EmbedAllFonts true
  /EmbedOpenType false
  /ParseICCProfilesInComments true
  /EmbedJobOptions true
  /DSCReportingLevel 0
  /EmitDSCWarnings false
  /EndPage -1
  /ImageMemory 1048576
  /LockDistillerParams false
  /MaxSubsetPct 100
  /Optimize false
  /OPM 1
  /ParseDSCComments true
  /ParseDSCCommentsForDocInfo true
  /PreserveCopyPage true
  /PreserveDICMYKValues true
  /PreserveEPSInfo true
  /PreserveFlatness true
  /PreserveHalftoneInfo false
  /PreserveOPIComments false
  /PreserveOverprintSettings true
  /StartPage 1
  /SubsetFonts true
  /TransferFunctionInfo /Apply
  /UCRandBGInfo /Remove
  /UsePrologue false
  /ColorSettingsFile ()
  /AlwaysEmbed [ true
    /ACaslon-Bold
    /ACaslon-BoldItalic
    /ACaslon-Italic
    /ACaslon-Ornaments
    /ACaslon-Regular
    /ACaslon-Semibold
    /ACaslon-SemiboldItalic
    /AdobeCorpID-Acrobat
    /AdobeCorpID-Adobe
    /AdobeCorpID-Bullet
    /AdobeCorpID-MinionBd
    /AdobeCorpID-MinionBdIt
    /AdobeCorpID-MinionRg
    /AdobeCorpID-MinionRgIt
    /AdobeCorpID-MinionSb
    /AdobeCorpID-MinionSbIt
    /AdobeCorpID-MyriadBd
    /AdobeCorpID-MyriadBdIt
    /AdobeCorpID-MyriadBdScn
    /AdobeCorpID-MyriadBdScnIt
    /AdobeCorpID-MyriadBl
    /AdobeCorpID-MyriadBlIt
    /AdobeCorpID-MyriadLt
    /AdobeCorpID-MyriadLtIt
    /AdobeCorpID-MyriadPkg
    /AdobeCorpID-MyriadRg
    /AdobeCorpID-MyriadRgIt
    /AdobeCorpID-MyriadRgScn
    /AdobeCorpID-MyriadRgScnIt
    /AdobeCorpID-MyriadSb
    /AdobeCorpID-MyriadSbIt
    /AdobeCorpID-MyriadSbScn
    /AdobeCorpID-MyriadSbScnIt
    /AdobeCorpID-PScript
    /AGaramond-BoldScaps
    /AGaramond-Italic
    /AGaramond-Regular
    /AGaramond-RomanScaps
    /AGaramond-Semibold
    /AGaramond-SemiboldItalic
    /AGar-Special
    /AkzidenzGroteskBE-Bold
    /AkzidenzGroteskBE-BoldEx
    /AkzidenzGroteskBE-BoldExIt
    /AkzidenzGroteskBE-BoldIt
    /AkzidenzGroteskBE-Ex
    /AkzidenzGroteskBE-It
    /AkzidenzGroteskBE-Light
    /AkzidenzGroteskBE-LightEx
    /AkzidenzGroteskBE-LightOsF
    /AkzidenzGroteskBE-Md
    /AkzidenzGroteskBE-MdEx
    /AkzidenzGroteskBE-MdIt
    /AkzidenzGroteskBE-Regular
    /AkzidenzGroteskBE-Super
    /AlbertusMT
    /AlbertusMT-Italic
    /AlbertusMT-Light
    /Aldine401BT-BoldA
    /Aldine401BT-BoldItalicA
    /Aldine401BT-ItalicA
    /Aldine401BT-RomanA
    /Aldine401BTSPL-RomanA
    /Aldine721BT-Bold
    /Aldine721BT-BoldItalic
    /Aldine721BT-Italic
    /Aldine721BT-Light
    /Aldine721BT-LightItalic
    /Aldine721BT-Roman
    /Aldus-Italic
    /Aldus-ItalicOsF
    /Aldus-Roman
    /Aldus-RomanSC
    /AlternateGothicNo2BT-Regular
    /AmazoneBT-Regular
    /AmericanTypewriter-Bold
    /AmericanTypewriter-BoldA
    /AmericanTypewriter-BoldCond
    /AmericanTypewriter-BoldCondA
    /AmericanTypewriter-Cond
    /AmericanTypewriter-CondA
    /AmericanTypewriter-Light
    /AmericanTypewriter-LightA
    /AmericanTypewriter-LightCond
    /AmericanTypewriter-LightCondA
    /AmericanTypewriter-Medium
    /AmericanTypewriter-MediumA
    /Anna
    /AntiqueOlive-Bold
    /AntiqueOlive-Compact
    /AntiqueOlive-Italic
    /AntiqueOlive-Roman
    /Arcadia
    /Arcadia-A
    /Arkona-Medium
    /Arkona-Regular
    /ArrusBT-Black
    /ArrusBT-BlackItalic
    /ArrusBT-Bold
    /ArrusBT-BoldItalic
    /ArrusBT-Italic
    /ArrusBT-Roman
    /AssemblyLightSSK
    /AuroraBT-BoldCondensed
    /AuroraBT-RomanCondensed
    /AuroraOpti-Condensed
    /AvantGarde-Book
    /AvantGarde-BookOblique
    /AvantGarde-Demi
    /AvantGarde-DemiOblique
    /Avenir-Black
    /Avenir-BlackOblique
    /Avenir-Book
    /Avenir-BookOblique
    /Avenir-Heavy
    /Avenir-HeavyOblique
    /Avenir-Light
    /Avenir-LightOblique
    /Avenir-Medium
    /Avenir-MediumOblique
    /Avenir-Oblique
    /Avenir-Roman
    /BaileySansITC-Bold
    /BaileySansITC-BoldItalic
    /BaileySansITC-Book
    /BaileySansITC-BookItalic
    /BakerSignetBT-Roman
    /BaskervilleBE-Italic
    /BaskervilleBE-Medium
    /BaskervilleBE-MediumItalic
    /BaskervilleBE-Regular
    /Baskerville-Bold
    /BaskervilleBook-Italic
    /BaskervilleBook-MedItalic
    /BaskervilleBook-Medium
    /BaskervilleBook-Regular
    /BaskervilleBT-Bold
    /BaskervilleBT-BoldItalic
    /BaskervilleBT-Italic
    /BaskervilleBT-Roman
    /BaskervilleMT
    /BaskervilleMT-Bold
    /BaskervilleMT-BoldItalic
    /BaskervilleMT-Italic
    /BaskervilleMT-SemiBold
    /BaskervilleMT-SemiBoldItalic
    /BaskervilleNo2BT-Bold
    /BaskervilleNo2BT-BoldItalic
    /BaskervilleNo2BT-Italic
    /BaskervilleNo2BT-Roman
    /Baskerville-Normal-Italic
    /BauerBodoni-Black
    /BauerBodoni-BlackCond
    /BauerBodoni-BlackItalic
    /BauerBodoni-Bold
    /BauerBodoni-BoldCond
    /BauerBodoni-BoldItalic
    /BauerBodoni-BoldItalicOsF
    /BauerBodoni-BoldOsF
    /BauerBodoni-Italic
    /BauerBodoni-ItalicOsF
    /BauerBodoni-Roman
    /BauerBodoni-RomanSC
    /Bauhaus-Bold
    /Bauhaus-Demi
    /Bauhaus-Heavy
    /BauhausITCbyBT-Bold
    /BauhausITCbyBT-Heavy
    /BauhausITCbyBT-Light
    /BauhausITCbyBT-Medium
    /Bauhaus-Light
    /Bauhaus-Medium
    /BellCentennial-Address
    /BellGothic-Black
    /BellGothic-Bold
    /Bell-GothicBoldItalicBT
    /BellGothicBT-Bold
    /BellGothicBT-Roman
    /BellGothic-Light
    /Bembo
    /Bembo-Bold
    /Bembo-BoldExpert
    /Bembo-BoldItalic
    /Bembo-BoldItalicExpert
    /Bembo-Expert
    /Bembo-ExtraBoldItalic
    /Bembo-Italic
    /Bembo-ItalicExpert
    /Bembo-Semibold
    /Bembo-SemiboldItalic
    /Benguiat-Bold
    /Benguiat-BoldItalic
    /Benguiat-Book
    /Benguiat-BookItalic
    /BenguiatGothicITCbyBT-Bold
    /BenguiatGothicITCbyBT-BoldItal
    /BenguiatGothicITCbyBT-Book
    /BenguiatGothicITCbyBT-BookItal
    /BenguiatITCbyBT-Bold
    /BenguiatITCbyBT-BoldItalic
    /BenguiatITCbyBT-Book
    /BenguiatITCbyBT-BookItalic
    /Benguiat-Medium
    /Benguiat-MediumItalic
    /Berkeley-Black
    /Berkeley-BlackItalic
    /Berkeley-Bold
    /Berkeley-BoldItalic
    /Berkeley-Book
    /Berkeley-BookItalic
    /Berkeley-Italic
    /Berkeley-Medium
    /Berling-Bold
    /Berling-BoldItalic
    /Berling-Italic
    /Berling-Roman
    /BernhardBoldCondensedBT-Regular
    /BernhardFashionBT-Regular
    /BernhardModernBT-Bold
    /BernhardModernBT-BoldItalic
    /BernhardModernBT-Italic
    /BernhardModernBT-Roman
    /BernhardTangoBT-Regular
    /BlockBE-Condensed
    /BlockBE-ExtraCn
    /BlockBE-ExtraCnIt
    /BlockBE-Heavy
    /BlockBE-Italic
    /BlockBE-Regular
    /Bodoni
    /Bodoni-Bold
    /Bodoni-BoldItalic
    /Bodoni-Italic
    /Bodoni-Poster
    /Bodoni-PosterCompressed
    /Bookman-Demi
    /Bookman-DemiItalic
    /Bookman-Light
    /Bookman-LightItalic
    /Boton-Italic
    /Boton-Medium
    /Boton-MediumItalic
    /Boton-Regular
    /Boulevard
    /BremenBT-Black
    /BremenBT-Bold
    /BroadwayBT-Regular
    /CaflischScript-Bold
    /CaflischScript-Regular
    /Caliban
    /CarminaBT-Bold
    /CarminaBT-BoldItalic
    /CarminaBT-Light
    /CarminaBT-LightItalic
    /CarminaBT-Medium
    /CarminaBT-MediumItalic
    /Carta
    /Caslon224ITCbyBT-Bold
    /Caslon224ITCbyBT-BoldItalic
    /Caslon224ITCbyBT-Book
    /Caslon224ITCbyBT-BookItalic
    /Caslon540BT-Italic
    /Caslon540BT-Roman
    /CaslonBT-Bold
    /CaslonBT-BoldItalic
    /CaslonOpenFace
    /CaslonTwoTwentyFour-Black
    /CaslonTwoTwentyFour-BlackIt
    /CaslonTwoTwentyFour-Bold
    /CaslonTwoTwentyFour-BoldIt
    /CaslonTwoTwentyFour-Book
    /CaslonTwoTwentyFour-BookIt
    /CaslonTwoTwentyFour-Medium
    /CaslonTwoTwentyFour-MediumIt
    /CastleT-Bold
    /CastleT-Book
    /Caxton-Bold
    /Caxton-BoldItalic
    /Caxton-Book
    /Caxton-BookItalic
    /CaxtonBT-Bold
    /CaxtonBT-BoldItalic
    /CaxtonBT-Book
    /CaxtonBT-BookItalic
    /Caxton-Light
    /Caxton-LightItalic
    /CelestiaAntiqua-Ornaments
    /Centennial-BlackItalicOsF
    /Centennial-BlackOsF
    /Centennial-BoldItalicOsF
    /Centennial-BoldOsF
    /Centennial-ItalicOsF
    /Centennial-LightItalicOsF
    /Centennial-LightSC
    /Centennial-RomanSC
    /Century-Bold
    /Century-BoldItalic
    /Century-Book
    /Century-BookItalic
    /CenturyExpandedBT-Bold
    /CenturyExpandedBT-BoldItalic
    /CenturyExpandedBT-Italic
    /CenturyExpandedBT-Roman
    /Century-HandtooledBold
    /Century-HandtooledBoldItalic
    /Century-Light
    /Century-LightItalic
    /CenturyOldStyle-Bold
    /CenturyOldStyle-Italic
    /CenturyOldStyle-Regular
    /CenturySchoolbookBT-Bold
    /CenturySchoolbookBT-BoldCond
    /CenturySchoolbookBT-BoldItalic
    /CenturySchoolbookBT-Italic
    /CenturySchoolbookBT-Roman
    /Century-Ultra
    /Century-UltraItalic
    /CharterBT-Black
    /CharterBT-BlackItalic
    /CharterBT-Bold
    /CharterBT-BoldItalic
    /CharterBT-Italic
    /CharterBT-Roman
    /CheltenhamBT-Bold
    /CheltenhamBT-BoldCondItalic
    /CheltenhamBT-BoldExtraCondensed
    /CheltenhamBT-BoldHeadline
    /CheltenhamBT-BoldItalic
    /CheltenhamBT-BoldItalicHeadline
    /CheltenhamBT-Italic
    /CheltenhamBT-Roman
    /Cheltenham-HandtooledBdIt
    /Cheltenham-HandtooledBold
    /CheltenhamITCbyBT-Bold
    /CheltenhamITCbyBT-BoldItalic
    /CheltenhamITCbyBT-Book
    /CheltenhamITCbyBT-BookItalic
    /Christiana-Bold
    /Christiana-BoldItalic
    /Christiana-Italic
    /Christiana-Medium
    /Christiana-MediumItalic
    /Christiana-Regular
    /Christiana-RegularExpert
    /Christiana-RegularSC
    /Clarendon
    /Clarendon-Bold
    /Clarendon-Light
    /ClassicalGaramondBT-Bold
    /ClassicalGaramondBT-BoldItalic
    /ClassicalGaramondBT-Italic
    /ClassicalGaramondBT-Roman
    /CMR10
    /CMR8
    /CMSY10
    /CMSY8
    /CMTI10
    /CommonBullets
    /ConduitITC-Bold
    /ConduitITC-BoldItalic
    /ConduitITC-Light
    /ConduitITC-LightItalic
    /ConduitITC-Medium
    /ConduitITC-MediumItalic
    /CooperBlack
    /CooperBlack-Italic
    /CooperBT-Bold
    /CooperBT-BoldItalic
    /CooperBT-Light
    /CooperBT-LightItalic
    /CopperplateGothicBT-Bold
    /CopperplateGothicBT-BoldCond
    /CopperplateGothicBT-Heavy
    /CopperplateGothicBT-Roman
    /CopperplateGothicBT-RomanCond
    /Copperplate-ThirtyThreeBC
    /Copperplate-ThirtyTwoBC
    /Coronet-Regular
    /Courier
    /Courier-Bold
    /Courier-BoldOblique
    /Courier-Oblique
    /Critter
    /CS-Special-font
    /DellaRobbiaBT-Bold
    /DellaRobbiaBT-Roman
    /Della-RobbiaItalicBT
    /Della-RobbiaSCaps
    /Del-NormalSmallCaps
    /Delphin-IA
    /Delphin-IIA
    /Delta-Bold
    /Delta-BoldItalic
    /Delta-Book
    /Delta-BookItalic
    /Delta-Light
    /Delta-LightItalic
    /Delta-Medium
    /Delta-MediumItalic
    /Delta-Outline
    /DextorD
    /DextorOutD
    /DidotLH-OrnamentsOne
    /DidotLH-OrnamentsTwo
    /DINEngschrift
    /DINEngschrift-Alternate
    /DINMittelschrift
    /DINMittelschrift-Alternate
    /DINNeuzeitGrotesk-BoldCond
    /DINNeuzeitGrotesk-Light
    /Dom-CasItalic
    /DomCasual
    /DomCasual-Bold
    /Dom-CasualBT
    /Ehrhard-Italic
    /Ehrhard-Regular
    /EhrhardSemi-Italic
    /EhrhardtMT
    /EhrhardtMT-Italic
    /EhrhardtMT-SemiBold
    /EhrhardtMT-SemiBoldItalic
    /EhrharSemi
    /ELANGO-IB-A03
    /ELANGO-IB-A75
    /ELANGO-IB-A99
    /ElectraLH-Bold
    /ElectraLH-BoldCursive
    /ElectraLH-Cursive
    /ElectraLH-Regular
    /ElGreco
    /EnglischeSchT-Bold
    /EnglischeSchT-Regu
    /ErasContour
    /ErasITCbyBT-Bold
    /ErasITCbyBT-Book
    /ErasITCbyBT-Demi
    /ErasITCbyBT-Light
    /ErasITCbyBT-Medium
    /ErasITCbyBT-Ultra
    /Euclid
    /Euclid-Bold
    /Euclid-BoldItalic
    /EuclidExtra
    /EuclidExtra-Bold
    /EuclidFraktur
    /EuclidFraktur-Bold
    /Euclid-Italic
    /EuclidMathOne
    /EuclidMathOne-Bold
    /EuclidMathTwo
    /EuclidMathTwo-Bold
    /EuclidSymbol
    /EuclidSymbol-Bold
    /EuclidSymbol-BoldItalic
    /EuclidSymbol-Italic
    /EUEX10
    /EUFB10
    /EUFB5
    /EUFB7
    /EUFM10
    /EUFM5
    /EUFM7
    /EURB10
    /EURB5
    /EURB7
    /EURM10
    /EURM5
    /EURM7
    /EuropeanPi-Four
    /EuropeanPi-One
    /EuropeanPi-Three
    /EuropeanPi-Two
    /EuroSans-Bold
    /EuroSans-BoldItalic
    /EuroSans-Italic
    /EuroSans-Regular
    /EuroSerif-Bold
    /EuroSerif-BoldItalic
    /EuroSerif-Italic
    /EuroSerif-Regular
    /Eurostile
    /Eurostile-Bold
    /Eurostile-BoldCondensed
    /Eurostile-BoldExtendedTwo
    /Eurostile-BoldOblique
    /Eurostile-Condensed
    /Eurostile-Demi
    /Eurostile-DemiOblique
    /Eurostile-ExtendedTwo
    /EurostileLTStd-Demi
    /EurostileLTStd-DemiOblique
    /Eurostile-Oblique
    /EUSB10
    /EUSB5
    /EUSB7
    /EUSM10
    /EUSM5
    /EUSM7
    /ExPonto-Regular
    /FairfieldLH-Bold
    /FairfieldLH-BoldItalic
    /FairfieldLH-BoldSC
    /FairfieldLH-CaptionBold
    /FairfieldLH-CaptionHeavy
    /FairfieldLH-CaptionLight
    /FairfieldLH-CaptionMedium
    /FairfieldLH-Heavy
    /FairfieldLH-HeavyItalic
    /FairfieldLH-HeavySC
    /FairfieldLH-Light
    /FairfieldLH-LightItalic
    /FairfieldLH-LightSC
    /FairfieldLH-Medium
    /FairfieldLH-MediumItalic
    /FairfieldLH-MediumSC
    /FairfieldLH-SwBoldItalicOsF
    /FairfieldLH-SwHeavyItalicOsF
    /FairfieldLH-SwLightItalicOsF
    /FairfieldLH-SwMediumItalicOsF
    /Fences
    /Fenice-Bold
    /Fenice-BoldOblique
    /FeniceITCbyBT-Bold
    /FeniceITCbyBT-BoldItalic
    /FeniceITCbyBT-Regular
    /FeniceITCbyBT-RegularItalic
    /Fenice-Light
    /Fenice-LightOblique
    /Fenice-Regular
    /Fenice-RegularOblique
    /Fenice-Ultra
    /Fenice-UltraOblique
    /FlashD-Ligh
    /Flood
    /Folio-Bold
    /Folio-BoldCondensed
    /Folio-ExtraBold
    /Folio-Light
    /Folio-Medium
    /FontanaNDAaOsF
    /FontanaNDAaOsF-Italic
    /FontanaNDCcOsF-Semibold
    /FontanaNDCcOsF-SemiboldIta
    /FontanaNDEeOsF
    /FontanaNDEeOsF-Bold
    /FontanaNDEeOsF-BoldItalic
    /FontanaNDEeOsF-Light
    /FontanaNDEeOsF-Semibold
    /FormalScript421BT-Regular
    /Formata-Bold
    /Formata-MediumCondensed
    /ForteMT
    /FournierMT-Ornaments
    /FrakturBT-Regular
    /FrankfurterHigD
    /FranklinGothic-Book
    /FranklinGothic-BookItal
    /FranklinGothic-BookOblique
    /FranklinGothic-Condensed
    /FranklinGothic-Demi
    /FranklinGothic-DemiItal
    /FranklinGothic-DemiOblique
    /FranklinGothic-Heavy
    /FranklinGothic-HeavyItal
    /FranklinGothic-HeavyOblique
    /FranklinGothicITCbyBT-BookItal
    /FranklinGothicITCbyBT-Demi
    /FranklinGothicITCbyBT-DemiItal
    /FranklinGothicITCbyBT-Heavy
    /FranklinGothicITCbyBT-HeavyItal
    /FranklinGothic-Medium
    /FranklinGothic-MediumItal
    /FranklinGothic-Roman
    /Freeform721BT-Bold
    /Freeform721BT-BoldItalic
    /Freeform721BT-Italic
    /Freeform721BT-Roman
    /FreestyleScrD
    /FreestyleScript
    /Freestylescript
    /FrizQuadrataITCbyBT-Bold
    /FrizQuadrataITCbyBT-Roman
    /Frutiger-Black
    /Frutiger-BlackCn
    /Frutiger-BlackItalic
    /Frutiger-Bold
    /Frutiger-BoldCn
    /Frutiger-BoldItalic
    /Frutiger-Cn
    /Frutiger-ExtraBlackCn
    /Frutiger-Italic
    /Frutiger-Light
    /Frutiger-LightCn
    /Frutiger-LightItalic
    /Frutiger-Roman
    /Frutiger-UltraBlack
    /Futura
    /FuturaBlackBT-Regular
    /Futura-Bold
    /Futura-BoldOblique
    /Futura-Book
    /Futura-BookOblique
    /FuturaBT-Bold
    /FuturaBT-BoldCondensed
    /FuturaBT-BoldCondensedItalic
    /FuturaBT-BoldItalic
    /FuturaBT-Book
    /FuturaBT-BookItalic
    /FuturaBT-ExtraBlack
    /FuturaBT-ExtraBlackCondensed
    /FuturaBT-ExtraBlackCondItalic
    /FuturaBT-ExtraBlackItalic
    /FuturaBT-Heavy
    /FuturaBT-HeavyItalic
    /FuturaBT-Light
    /FuturaBT-LightCondensed
    /FuturaBT-LightItalic
    /FuturaBT-Medium
    /FuturaBT-MediumCondensed
    /FuturaBT-MediumItalic
    /Futura-CondensedLight
    /Futura-CondensedLightOblique
    /Futura-ExtraBold
    /Futura-ExtraBoldOblique
    /Futura-Heavy
    /Futura-HeavyOblique
    /Futura-Light
    /Futura-LightOblique
    /Futura-Oblique
    /Futura-Thin
    /Galliard-Black
    /Galliard-BlackItalic
    /Galliard-Bold
    /Galliard-BoldItalic
    /Galliard-Italic
    /GalliardITCbyBT-Bold
    /GalliardITCbyBT-BoldItalic
    /GalliardITCbyBT-Italic
    /GalliardITCbyBT-Roman
    /Galliard-Roman
    /Galliard-Ultra
    /Galliard-UltraItalic
    /Garamond-Antiqua
    /GaramondBE-Bold
    /GaramondBE-BoldExpert
    /GaramondBE-BoldOsF
    /GaramondBE-CnExpert
    /GaramondBE-Condensed
    /GaramondBE-CondensedSC
    /GaramondBE-Italic
    /GaramondBE-ItalicExpert
    /GaramondBE-ItalicOsF
    /GaramondBE-Medium
    /GaramondBE-MediumCn
    /GaramondBE-MediumCnExpert
    /GaramondBE-MediumCnOsF
    /GaramondBE-MediumExpert
    /GaramondBE-MediumItalic
    /GaramondBE-MediumItalicExpert
    /GaramondBE-MediumItalicOsF
    /GaramondBE-MediumSC
    /GaramondBE-Regular
    /GaramondBE-RegularExpert
    /GaramondBE-RegularSC
    /GaramondBE-SwashItalic
    /Garamond-Bold
    /Garamond-BoldCondensed
    /Garamond-BoldCondensedItalic
    /Garamond-BoldItalic
    /Garamond-Book
    /Garamond-BookCondensed
    /Garamond-BookCondensedItalic
    /Garamond-BookItalic
    /Garamond-Halbfett
    /Garamond-HandtooledBold
    /Garamond-HandtooledBoldItalic
    /GaramondITCbyBT-Bold
    /GaramondITCbyBT-BoldCondensed
    /GaramondITCbyBT-BoldCondItalic
    /GaramondITCbyBT-BoldItalic
    /GaramondITCbyBT-BoldNarrow
    /GaramondITCbyBT-BoldNarrowItal
    /GaramondITCbyBT-Book
    /GaramondITCbyBT-BookCondensed
    /GaramondITCbyBT-BookCondItalic
    /GaramondITCbyBT-BookItalic
    /GaramondITCbyBT-BookNarrow
    /GaramondITCbyBT-BookNarrowItal
    /GaramondITCbyBT-Light
    /GaramondITCbyBT-LightCondensed
    /GaramondITCbyBT-LightCondItalic
    /GaramondITCbyBT-LightItalic
    /GaramondITCbyBT-LightNarrow
    /GaramondITCbyBT-LightNarrowItal
    /GaramondITCbyBT-Ultra
    /GaramondITCbyBT-UltraCondensed
    /GaramondITCbyBT-UltraCondItalic
    /GaramondITCbyBT-UltraItalic
    /Garamond-Kursiv
    /Garamond-KursivHalbfett
    /Garamond-Light
    /Garamond-LightCondensed
    /Garamond-LightCondensedItalic
    /Garamond-LightItalic
    /GaramondNo4CyrTCY-Ligh
    /GaramondNo4CyrTCY-LighItal
    /GaramondThree
    /GaramondThree-Bold
    /GaramondThree-BoldItalic
    /GaramondThree-BoldItalicOsF
    /GaramondThree-BoldSC
    /GaramondThree-Italic
    /GaramondThree-ItalicOsF
    /GaramondThree-SC
    /GaramondThreeSMSIISpl-Italic
    /GaramondThreeSMSitalicSpl-Italic
    /GaramondThreeSMSspl
    /GaramondThreespl
    /GaramondThreeSpl-Bold
    /GaramondThreeSpl-Italic
    /Garamond-Ultra
    /Garamond-UltraCondensed
    /Garamond-UltraCondensedItalic
    /Garamond-UltraItalic
    /GarthGraphic
    /GarthGraphic-Black
    /GarthGraphic-Bold
    /GarthGraphic-BoldCondensed
    /GarthGraphic-BoldItalic
    /GarthGraphic-Condensed
    /GarthGraphic-ExtraBold
    /GarthGraphic-Italic
    /Geometric231BT-HeavyC
    /GeometricSlab712BT-BoldA
    /GeometricSlab712BT-ExtraBoldA
    /GeometricSlab712BT-LightA
    /GeometricSlab712BT-LightItalicA
    /GeometricSlab712BT-MediumA
    /GeometricSlab712BT-MediumItalA
    /Giddyup
    /Giddyup-Thangs
    /GillSans
    /GillSans-Bold
    /GillSans-BoldCondensed
    /GillSans-BoldExtraCondensed
    /GillSans-BoldItalic
    /GillSans-Condensed
    /GillSans-ExtraBold
    /GillSans-ExtraBoldDisplay
    /GillSans-Italic
    /GillSans-Light
    /GillSans-LightItalic
    /GillSans-LightShadowed
    /GillSans-Shadowed
    /GillSans-UltraBold
    /GillSans-UltraBoldCondensed
    /Gill-Special
    /Giovanni-Bold
    /Giovanni-BoldItalic
    /Giovanni-Book
    /Giovanni-BookItalic
    /Glypha
    /Glypha-Bold
    /Glypha-BoldOblique
    /Glypha-Oblique
    /Gothic-Thirteen
    /Goudy
    /Goudy-Bold
    /Goudy-BoldItalic
    /GoudyCatalogueBT-Regular
    /Goudy-ExtraBold
    /GoudyHandtooledBT-Regular
    /GoudyHeavyfaceBT-Regular
    /GoudyHeavyfaceBT-RegularCond
    /Goudy-Italic
    /GoudyOldStyleBT-Bold
    /GoudyOldStyleBT-BoldItalic
    /GoudyOldStyleBT-ExtraBold
    /GoudyOldStyleBT-Italic
    /GoudyOldStyleBT-Roman
    /GoudySans-Black
    /GoudySans-BlackItalic
    /GoudySans-Bold
    /GoudySans-BoldItalic
    /GoudySans-Book
    /GoudySans-BookItalic
    /GoudySansITCbyBT-Black
    /GoudySansITCbyBT-BlackItalic
    /GoudySansITCbyBT-Bold
    /GoudySansITCbyBT-BoldItalic
    /GoudySansITCbyBT-Light
    /GoudySansITCbyBT-LightItalic
    /GoudySansITCbyBT-Medium
    /GoudySansITCbyBT-MediumItalic
    /GoudySans-Medium
    /GoudySans-MediumItalic
    /Granjon
    /Granjon-Bold
    /Granjon-BoldOsF
    /Granjon-Italic
    /Granjon-ItalicOsF
    /Granjon-SC
    /GreymantleMVB-Ornaments
    /Helvetica
    /Helvetica-Black
    /Helvetica-BlackOblique
    /Helvetica-Black-SemiBold
    /Helvetica-Bold
    /Helvetica-BoldOblique
    /Helvetica-Compressed
    /Helvetica-Condensed
    /Helvetica-Condensed-Black
    /Helvetica-Condensed-BlackObl
    /Helvetica-Condensed-Bold
    /Helvetica-Condensed-BoldObl
    /Helvetica-Condensed-Light
    /Helvetica-Condensed-Light-Light
    /Helvetica-Condensed-LightObl
    /Helvetica-Condensed-Oblique
    /Helvetica-Condensed-Thin
    /Helvetica-ExtraCompressed
    /Helvetica-Fraction
    /Helvetica-FractionBold
    /HelveticaInserat-Roman
    /HelveticaInserat-Roman-SemiBold
    /Helvetica-Light
    /Helvetica-LightOblique
    /Helvetica-Narrow
    /Helvetica-Narrow-Bold
    /Helvetica-Narrow-BoldOblique
    /Helvetica-Narrow-Oblique
    /HelveticaNeue-Black
    /HelveticaNeue-BlackCond
    /HelveticaNeue-BlackCondObl
    /HelveticaNeue-BlackExt
    /HelveticaNeue-BlackExtObl
    /HelveticaNeue-BlackItalic
    /HelveticaNeue-Bold
    /HelveticaNeue-BoldCond
    /HelveticaNeue-BoldCondObl
    /HelveticaNeue-BoldExt
    /HelveticaNeue-BoldExtObl
    /HelveticaNeue-BoldItalic
    /HelveticaNeue-Condensed
    /HelveticaNeue-CondensedObl
    /HelveticaNeue-ExtBlackCond
    /HelveticaNeue-ExtBlackCondObl
    /HelveticaNeue-Extended
    /HelveticaNeue-ExtendedObl
    /HelveticaNeue-Heavy
    /HelveticaNeue-HeavyCond
    /HelveticaNeue-HeavyCondObl
    /HelveticaNeue-HeavyExt
    /HelveticaNeue-HeavyExtObl
    /HelveticaNeue-HeavyItalic
    /HelveticaNeue-Italic
    /HelveticaNeue-Light
    /HelveticaNeue-LightCond
    /HelveticaNeue-LightCondObl
    /HelveticaNeue-LightExt
    /HelveticaNeue-LightExtObl
    /HelveticaNeue-LightItalic
    /HelveticaNeueLTStd-Md
    /HelveticaNeueLTStd-MdIt
    /HelveticaNeue-Medium
    /HelveticaNeue-MediumCond
    /HelveticaNeue-MediumCondObl
    /HelveticaNeue-MediumExt
    /HelveticaNeue-MediumExtObl
    /HelveticaNeue-MediumItalic
    /HelveticaNeue-Roman
    /HelveticaNeue-Thin
    /HelveticaNeue-ThinCond
    /HelveticaNeue-ThinCondObl
    /HelveticaNeue-ThinItalic
    /HelveticaNeue-UltraLigCond
    /HelveticaNeue-UltraLigCondObl
    /HelveticaNeue-UltraLigExt
    /HelveticaNeue-UltraLigExtObl
    /HelveticaNeue-UltraLight
    /HelveticaNeue-UltraLightItal
    /Helvetica-Oblique
    /Helvetica-UltraCompressed
    /HelvExtCompressed
    /HelvLight
    /HelvUltCompressed
    /Humanist521BT-Bold
    /Humanist521BT-BoldCondensed
    /Humanist521BT-BoldItalic
    /Humanist521BT-ExtraBold
    /Humanist521BT-Italic
    /Humanist521BT-Light
    /Humanist521BT-LightItalic
    /Humanist521BT-Roman
    /Humanist521BT-RomanCondensed
    /Humanist521BT-UltraBold
    /Humanist521BT-XtraBoldCondensed
    /Humanist531BT-BlackA
    /Humanist531BT-BoldA
    /Humanist531BT-RomanA
    /Humanist531BT-UltraBlackA
    /Humanist777BT-BlackB
    /Humanist777BT-BlackCondensedB
    /Humanist777BT-BlackItalicB
    /Humanist777BT-BoldB
    /Humanist777BT-BoldCondensedB
    /Humanist777BT-BoldItalicB
    /Humanist777BT-ExtraBlackB
    /Humanist777BT-ExtraBlackCondB
    /Humanist777BT-ItalicB
    /Humanist777BT-LightB
    /Humanist777BT-LightCondensedB
    /Humanist777BT-LightItalicB
    /Humanist777BT-RomanB
    /Humanist777BT-RomanCondensedB
    /Humanist970BT-BoldC
    /Humanist970BT-RomanC
    /HumanistSlabserif712BT-Black
    /HumanistSlabserif712BT-Bold
    /HumanistSlabserif712BT-Italic
    /HumanistSlabserif712BT-Roman
    /ICMEX10
    /ICMMI8
    /ICMSY8
    /ICMTT8
    /Iglesia-Light
    /ILASY8
    /ILCMSS8
    /ILCMSSB8
    /ILCMSSI8
    /Imago-Book
    /Imago-BookItalic
    /Imago-ExtraBold
    /Imago-ExtraBoldItalic
    /Imago-Light
    /Imago-LightItalic
    /Imago-Medium
    /Imago-MediumItalic
    /Industria-Inline
    /Industria-InlineA
    /Industria-Solid
    /Industria-SolidA
    /Insignia
    /Insignia-A
    /IPAExtras
    /IPAHighLow
    /IPAKiel
    /IPAKielSeven
    /IPAsans
    /ITCGaramondMM
    /ITCGaramondMM-It
    /JAKEOpti-Regular
    /JansonText-Bold
    /JansonText-BoldItalic
    /JansonText-Italic
    /JansonText-Roman
    /JansonText-RomanSC
    /JoannaMT
    /JoannaMT-Bold
    /JoannaMT-BoldItalic
    /JoannaMT-Italic
    /Juniper
    /KabelITCbyBT-Book
    /KabelITCbyBT-Demi
    /KabelITCbyBT-Medium
    /KabelITCbyBT-Ultra
    /Kaufmann
    /Kaufmann-Bold
    /KeplMM-Or2
    /KisBT-Italic
    /KisBT-Roman
    /KlangMT
    /Kuenstler480BT-Black
    /Kuenstler480BT-Bold
    /Kuenstler480BT-BoldItalic
    /Kuenstler480BT-Italic
    /Kuenstler480BT-Roman
    /KunstlerschreibschD-Bold
    /KunstlerschreibschD-Medi
    /Lapidary333BT-Black
    /Lapidary333BT-Bold
    /Lapidary333BT-BoldItalic
    /Lapidary333BT-Italic
    /Lapidary333BT-Roman
    /LASY10
    /LASY5
    /LASY6
    /LASY7
    /LASY8
    /LASY9
    /LASYB10
    /LatinMT-Condensed
    /LCIRCLE10
    /LCIRCLEW10
    /LCMSS8
    /LCMSSB8
    /LCMSSI8
    /LDecorationPi-One
    /LDecorationPi-Two
    /Leawood-Black
    /Leawood-BlackItalic
    /Leawood-Bold
    /Leawood-BoldItalic
    /Leawood-Book
    /Leawood-BookItalic
    /Leawood-Medium
    /Leawood-MediumItalic
    /LegacySans-Bold
    /LegacySans-BoldItalic
    /LegacySans-Book
    /LegacySans-BookItalic
    /LegacySans-Medium
    /LegacySans-MediumItalic
    /LegacySans-Ultra
    /LegacySerif-Bold
    /LegacySerif-BoldItalic
    /LegacySerif-Book
    /LegacySerif-BookItalic
    /LegacySerif-Medium
    /LegacySerif-MediumItalic
    /LegacySerif-Ultra
    /LetterGothic
    /LetterGothic-Bold
    /LetterGothic-BoldSlanted
    /LetterGothic-Slanted
    /Life-Bold
    /Life-Italic
    /Life-Roman
    /LINE10
    /LINEW10
    /Linotext
    /Lithos-Black
    /LithosBold
    /Lithos-Bold
    /Lithos-Regular
    /LOGO10
    /LOGO8
    /LOGO9
    /LOGOBF10
    /LOGOSL10
    /LOMD-Normal
    /LubalinGraph-Book
    /LubalinGraph-BookOblique
    /LubalinGraph-Demi
    /LubalinGraph-DemiOblique
    /LucidaHandwritingItalic
    /LucidaMath-Symbol
    /LucidaSansTypewriter
    /LucidaSansTypewriter-Bd
    /LucidaSansTypewriter-BdObl
    /LucidaSansTypewriter-Obl
    /LucidaTypewriter
    /LucidaTypewriter-Bold
    /LucidaTypewriter-BoldObl
    /LucidaTypewriter-Obl
    /LydianBT-Bold
    /LydianBT-BoldItalic
    /LydianBT-Italic
    /LydianBT-Roman
    /LydianCursiveBT-Regular
    /Machine
    /Machine-Bold
    /Marigold
    /MathematicalPi-Five
    /MathematicalPi-Four
    /MathematicalPi-One
    /MathematicalPi-Six
    /MathematicalPi-Three
    /MathematicalPi-Two
    /MatrixScriptBold
    /MatrixScriptBoldLin
    /MatrixScriptBook
    /MatrixScriptBookLin
    /MatrixScriptRegular
    /MatrixScriptRegularLin
    /Melior
    /Melior-Bold
    /Melior-BoldItalic
    /Melior-Italic
    /MercuriusCT-Black
    /MercuriusCT-BlackItalic
    /MercuriusCT-Light
    /MercuriusCT-LightItalic
    /MercuriusCT-Medium
    /MercuriusCT-MediumItalic
    /MercuriusMT-BoldScript
    /Meridien-Bold
    /Meridien-BoldItalic
    /Meridien-Italic
    /Meridien-Medium
    /Meridien-MediumItalic
    /Meridien-Roman
    /Minion-Black
    /Minion-Bold
    /Minion-BoldCondensed
    /Minion-BoldCondensedItalic
    /Minion-BoldItalic
    /Minion-Condensed
    /Minion-CondensedItalic
    /Minion-DisplayItalic
    /Minion-DisplayRegular
    /MinionExp-Italic
    /MinionExp-Semibold
    /MinionExp-SemiboldItalic
    /Minion-Italic
    /Minion-Ornaments
    /Minion-Regular
    /Minion-Semibold
    /Minion-SemiboldItalic
    /MonaLisa-Recut
    /MrsEavesAllPetiteCaps
    /MrsEavesAllSmallCaps
    /MrsEavesBold
    /MrsEavesFractions
    /MrsEavesItalic
    /MrsEavesPetiteCaps
    /MrsEavesRoman
    /MrsEavesRomanLining
    /MrsEavesSmallCaps
    /MSAM10
    /MSAM10A
    /MSAM5
    /MSAM6
    /MSAM7
    /MSAM8
    /MSAM9
    /MSBM10
    /MSBM10A
    /MSBM5
    /MSBM6
    /MSBM7
    /MSBM8
    /MSBM9
    /MTEX
    /MTEXB
    /MTEXH
    /MTGU
    /MTGUB
    /MTMI
    /MTMIB
    /MTMIH
    /MTMS
    /MTMSB
    /MTMUB
    /MTMUH
    /MTSY
    /MTSYB
    /MTSYH
    /MTSYN
    /MusicalSymbols-Normal
    /Myriad-Bold
    /Myriad-BoldItalic
    /Myriad-CnBold
    /Myriad-CnBoldItalic
    /Myriad-CnItalic
    /Myriad-CnSemibold
    /Myriad-CnSemiboldItalic
    /Myriad-Condensed
    /Myriad-Italic
    /MyriadMM
    /MyriadMM-It
    /Myriad-Roman
    /Myriad-Sketch
    /Myriad-Tilt
    /NeuzeitS-Book
    /NeuzeitS-BookHeavy
    /NewBaskerville-Bold
    /NewBaskerville-BoldItalic
    /NewBaskerville-Italic
    /NewBaskervilleITCbyBT-Bold
    /NewBaskervilleITCbyBT-BoldItal
    /NewBaskervilleITCbyBT-Italic
    /NewBaskervilleITCbyBT-Roman
    /NewBaskerville-Roman
    /NewCaledonia
    /NewCaledonia-Black
    /NewCaledonia-BlackItalic
    /NewCaledonia-Bold
    /NewCaledonia-BoldItalic
    /NewCaledonia-BoldItalicOsF
    /NewCaledonia-BoldSC
    /NewCaledonia-Italic
    /NewCaledonia-ItalicOsF
    /NewCaledonia-SC
    /NewCaledonia-SemiBold
    /NewCaledonia-SemiBoldItalic
    /NewCenturySchlbk-Bold
    /NewCenturySchlbk-BoldItalic
    /NewCenturySchlbk-Italic
    /NewCenturySchlbk-Roman
    /NewsGothic
    /NewsGothic-Bold
    /NewsGothic-BoldOblique
    /NewsGothicBT-Bold
    /NewsGothicBT-BoldCondensed
    /NewsGothicBT-BoldCondItalic
    /NewsGothicBT-BoldExtraCondensed
    /NewsGothicBT-BoldItalic
    /NewsGothicBT-Demi
    /NewsGothicBT-DemiItalic
    /NewsGothicBT-ExtraCondensed
    /NewsGothicBT-Italic
    /NewsGothicBT-ItalicCondensed
    /NewsGothicBT-Light
    /NewsGothicBT-LightItalic
    /NewsGothicBT-Roman
    /NewsGothicBT-RomanCondensed
    /NewsGothic-Oblique
    /New-Symbol
    /NovareseITCbyBT-Bold
    /NovareseITCbyBT-BoldItalic
    /NovareseITCbyBT-Book
    /NovareseITCbyBT-BookItalic
    /Nueva-BoldExtended
    /Nueva-Roman
    /NuptialScript
    /OceanSansMM
    /OceanSansMM-It
    /OfficinaSans-Bold
    /OfficinaSans-BoldItalic
    /OfficinaSans-Book
    /OfficinaSans-BookItalic
    /OfficinaSerif-Bold
    /OfficinaSerif-BoldItalic
    /OfficinaSerif-Book
    /OfficinaSerif-BookItalic
    /OnyxMT
    /Optima
    /Optima-Bold
    /Optima-BoldItalic
    /Optima-BoldOblique
    /Optima-ExtraBlack
    /Optima-ExtraBlackItalic
    /Optima-Italic
    /Optima-Oblique
    /OSPIRE-Plain
    /OttaIA
    /Otta-wa
    /Ottawa-BoldA
    /OttawaPSMT
    /Oxford
    /Palatino-Bold
    /Palatino-BoldItalic
    /Palatino-Italic
    /Palatino-Roman
    /Parisian
    /Perpetua
    /Perpetua-Bold
    /Perpetua-BoldItalic
    /Perpetua-Italic
    /PhotinaMT
    /PhotinaMT-Bold
    /PhotinaMT-BoldItalic
    /PhotinaMT-Italic
    /PhotinaMT-SemiBold
    /PhotinaMT-SemiBoldItalic
    /PhotinaMT-UltraBold
    /PhotinaMT-UltraBoldItalic
    /Plantin
    /Plantin-Bold
    /Plantin-BoldItalic
    /Plantin-Italic
    /Plantin-Light
    /Plantin-LightItalic
    /Plantin-Semibold
    /Plantin-SemiboldItalic
    /Poetica-ChanceryI
    /Poetica-SuppLowercaseEndI
    /PopplLaudatio-Italic
    /PopplLaudatio-Medium
    /PopplLaudatio-MediumItalic
    /PopplLaudatio-Regular
    /ProseAntique-Bold
    /ProseAntique-Normal
    /QuaySansEF-Black
    /QuaySansEF-BlackItalic
    /QuaySansEF-Book
    /QuaySansEF-BookItalic
    /QuaySansEF-Medium
    /QuaySansEF-MediumItalic
    /Quorum-Black
    /Quorum-Bold
    /Quorum-Book
    /Quorum-Light
    /Quorum-Medium
    /Raleigh
    /Raleigh-Bold
    /Raleigh-DemiBold
    /Raleigh-Medium
    /Revival565BT-Bold
    /Revival565BT-BoldItalic
    /Revival565BT-Italic
    /Revival565BT-Roman
    /Ribbon131BT-Bold
    /Ribbon131BT-Regular
    /RMTMI
    /Rockwell
    /Rockwell-Bold
    /Rockwell-BoldItalic
    /Rockwell-Italic
    /Rockwell-Light
    /Rockwell-LightItalic
    /RotisSansSerif
    /RotisSansSerif-Bold
    /RotisSansSerif-ExtraBold
    /RotisSansSerif-Italic
    /RotisSansSerif-Light
    /RotisSansSerif-LightItalic
    /RotisSemiSans
    /RotisSemiSans-Bold
    /RotisSemiSans-ExtraBold
    /RotisSemiSans-Italic
    /RotisSemiSans-Light
    /RotisSemiSans-LightItalic
    /RotisSemiSerif
    /RotisSemiSerif-Bold
    /RotisSerif
    /RotisSerif-Bold
    /RotisSerif-Italic
    /RunicMT-Condensed
    /Sabon-Bold
    /Sabon-BoldItalic
    /Sabon-Italic
    /Sabon-Roman
    /SackersGothicLight
    /SackersGothicLightAlt
    /SackersItalianScript
    /SackersItalianScriptAlt
    /Sam
    /Sanvito-Light
    /SanvitoMM
    /Sanvito-Roman
    /Semitica
    /Semitica-Italic
    /SIVAMATH
    /Siva-Special
    /SMS-SPELA
    /Souvenir-Demi
    /Souvenir-DemiItalic
    /SouvenirITCbyBT-Demi
    /SouvenirITCbyBT-DemiItalic
    /SouvenirITCbyBT-Light
    /SouvenirITCbyBT-LightItalic
    /Souvenir-Light
    /Souvenir-LightItalic
    /SpecialAA
    /Special-Gali
    /Sp-Sym
    /StempelGaramond-Bold
    /StempelGaramond-BoldItalic
    /StempelGaramond-Italic
    /StempelGaramond-Roman
    /StoneSans
    /StoneSans-Bold
    /StoneSans-BoldItalic
    /StoneSans-Italic
    /StoneSans-PhoneticAlternate
    /StoneSans-PhoneticIPA
    /StoneSans-Semibold
    /StoneSans-SemiboldItalic
    /StoneSerif
    /StoneSerif-Italic
    /StoneSerif-PhoneticAlternate
    /StoneSerif-PhoneticIPA
    /StoneSerif-Semibold
    /StoneSerif-SemiboldItalic
    /Swiss721BT-Black
    /Swiss721BT-BlackCondensed
    /Swiss721BT-BlackCondensedItalic
    /Swiss721BT-BlackExtended
    /Swiss721BT-BlackItalic
    /Swiss721BT-BlackOutline
    /Swiss721BT-BlackRounded
    /Swiss721BT-Bold
    /Swiss721BT-BoldCondensed
    /Swiss721BT-BoldCondensedItalic
    /Swiss721BT-BoldCondensedOutline
    /Swiss721BT-BoldExtended
    /Swiss721BT-BoldItalic
    /Swiss721BT-BoldOutline
    /Swiss721BT-BoldRounded
    /Swiss721BT-Heavy
    /Swiss721BT-HeavyItalic
    /Swiss721BT-Italic
    /Swiss721BT-ItalicCondensed
    /Swiss721BT-Light
    /Swiss721BT-LightCondensed
    /Swiss721BT-LightCondensedItalic
    /Swiss721BT-LightExtended
    /Swiss721BT-LightItalic
    /Swiss721BT-Medium
    /Swiss721BT-MediumItalic
    /Swiss721BT-Roman
    /Swiss721BT-RomanCondensed
    /Swiss721BT-RomanExtended
    /Swiss721BT-Thin
    /Swiss721BT-ThinItalic
    /Swiss921BT-RegularA
    /Symbol
    /Syntax-Black
    /Syntax-Bold
    /Syntax-Italic
    /Syntax-Roman
    /Syntax-UltraBlack
    /Tekton
    /Times-Bold
    /Times-BoldA
    /Times-BoldItalic
    /Times-BoldOblique
    /Times-Italic
    /Times-NewRoman
    /Times-NewRomanBold
    /TimesNewRomanPS-BoldItalicMT
    /TimesNewRomanPS-ItalicMT
    /TimesNewRomanPSMT
    /Times-Oblique
    /Times-PhoneticAlternate
    /Times-PhoneticIPA
    /Times-Roman
    /Times-RomanSmallCaps
    /Times-Sc
    /Times-SCB
    /Times-special
    /TimesTenGreekP-Upright
    /TradeGothic
    /TradeGothic-Bold
    /TradeGothic-BoldCondTwenty
    /TradeGothic-BoldCondTwentyObl
    /TradeGothic-BoldOblique
    /TradeGothic-BoldTwo
    /TradeGothic-BoldTwoOblique
    /TradeGothic-CondEighteen
    /TradeGothic-CondEighteenObl
    /TradeGothicLH-BoldExtended
    /TradeGothicLH-Extended
    /TradeGothic-Light
    /TradeGothic-LightOblique
    /TradeGothic-Oblique
    /Trajan-Bold
    /TrajanPro-Bold
    /TrajanPro-Regular
    /Trajan-Regular
    /Transitional521BT-BoldA
    /Transitional521BT-CursiveA
    /Transitional521BT-RomanA
    /Transitional551BT-MediumB
    /Transitional551BT-MediumItalicB
    /Univers
    /Universal-GreekwithMathPi
    /Universal-NewswithCommPi
    /Univers-BlackExt
    /Univers-BlackExtObl
    /Univers-Bold
    /Univers-BoldExt
    /Univers-BoldExtObl
    /Univers-BoldOblique
    /Univers-Condensed
    /Univers-CondensedBold
    /Univers-CondensedBoldOblique
    /Univers-CondensedOblique
    /Univers-Extended
    /Univers-ExtendedObl
    /Univers-ExtraBlackExt
    /Univers-ExtraBlackExtObl
    /Univers-Light
    /Univers-LightOblique
    /UniversLTStd-Black
    /UniversLTStd-BlackObl
    /Univers-Oblique
    /Utopia-Black
    /Utopia-BlackOsF
    /Utopia-Bold
    /Utopia-BoldItalic
    /Utopia-Italic
    /Utopia-Ornaments
    /Utopia-Regular
    /Utopia-Semibold
    /Utopia-SemiboldItalic
    /VAGRounded-Black
    /VAGRounded-Bold
    /VAGRounded-Light
    /VAGRounded-Thin
    /Viva-BoldExtraExtended
    /Viva-Regular
    /Weidemann-Black
    /Weidemann-BlackItalic
    /Weidemann-Bold
    /Weidemann-BoldItalic
    /Weidemann-Book
    /Weidemann-BookItalic
    /Weidemann-Medium
    /Weidemann-MediumItalic
    /WindsorBT-Elongated
    /WindsorBT-Light
    /WindsorBT-LightCondensed
    /WindsorBT-Roman
    /Wingdings-Regular
    /WNCYB10
    /WNCYI10
    /WNCYR10
    /WNCYSC10
    /WNCYSS10
    /WoodtypeOrnaments-One
    /WoodtypeOrnaments-Two
    /ZapfCalligraphic801BT-Bold
    /ZapfCalligraphic801BT-BoldItal
    /ZapfCalligraphic801BT-Italic
    /ZapfCalligraphic801BT-Roman
    /ZapfChanceryITCbyBT-Bold
    /ZapfChanceryITCbyBT-Demi
    /ZapfChanceryITCbyBT-Medium
    /ZapfChanceryITCbyBT-MediumItal
    /ZapfChancery-MediumItalic
    /ZapfDingbats
    /ZapfDingbatsITCbyBT-Regular
    /ZapfElliptical711BT-Bold
    /ZapfElliptical711BT-BoldItalic
    /ZapfElliptical711BT-Italic
    /ZapfElliptical711BT-Roman
    /ZapfHumanist601BT-Bold
    /ZapfHumanist601BT-BoldItalic
    /ZapfHumanist601BT-Demi
    /ZapfHumanist601BT-DemiItalic
    /ZapfHumanist601BT-Italic
    /ZapfHumanist601BT-Roman
    /ZapfHumanist601BT-Ultra
    /ZapfHumanist601BT-UltraItalic
    /ZurichBT-Black
    /ZurichBT-BlackExtended
    /ZurichBT-BlackItalic
    /ZurichBT-Bold
    /ZurichBT-BoldCondensed
    /ZurichBT-BoldCondensedItalic
    /ZurichBT-BoldExtended
    /ZurichBT-BoldExtraCondensed
    /ZurichBT-BoldItalic
    /ZurichBT-ExtraBlack
    /ZurichBT-ExtraCondensed
    /ZurichBT-Italic
    /ZurichBT-ItalicCondensed
    /ZurichBT-Light
    /ZurichBT-LightCondensed
    /ZurichBT-LightCondensedItalic
    /ZurichBT-LightExtraCondensed
    /ZurichBT-LightItalic
    /ZurichBT-Roman
    /ZurichBT-RomanCondensed
    /ZurichBT-RomanExtended
    /ZurichBT-UltraBlackExtended
  ]
  /NeverEmbed [ true
  ]
  /AntiAliasColorImages false
  /CropColorImages true
  /ColorImageMinResolution 150
  /ColorImageMinResolutionPolicy /OK
  /DownsampleColorImages true
  /ColorImageDownsampleType /Bicubic
  /ColorImageResolution 300
  /ColorImageDepth -1
  /ColorImageMinDownsampleDepth 1
  /ColorImageDownsampleThreshold 1.50000
  /EncodeColorImages true
  /ColorImageFilter /DCTEncode
  /AutoFilterColorImages true
  /ColorImageAutoFilterStrategy /JPEG
  /ColorACSImageDict <<
    /QFactor 0.15
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /ColorImageDict <<
    /QFactor 0.15
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /JPEG2000ColorACSImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 30
  >>
  /JPEG2000ColorImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 30
  >>
  /AntiAliasGrayImages false
  /CropGrayImages true
  /GrayImageMinResolution 150
  /GrayImageMinResolutionPolicy /OK
  /DownsampleGrayImages true
  /GrayImageDownsampleType /Bicubic
  /GrayImageResolution 300
  /GrayImageDepth -1
  /GrayImageMinDownsampleDepth 2
  /GrayImageDownsampleThreshold 1.50000
  /EncodeGrayImages true
  /GrayImageFilter /DCTEncode
  /AutoFilterGrayImages true
  /GrayImageAutoFilterStrategy /JPEG
  /GrayACSImageDict <<
    /QFactor 0.15
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /GrayImageDict <<
    /QFactor 0.15
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /JPEG2000GrayACSImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 30
  >>
  /JPEG2000GrayImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 30
  >>
  /AntiAliasMonoImages false
  /CropMonoImages true
  /MonoImageMinResolution 1200
  /MonoImageMinResolutionPolicy /OK
  /DownsampleMonoImages true
  /MonoImageDownsampleType /Bicubic
  /MonoImageResolution 1200
  /MonoImageDepth -1
  /MonoImageDownsampleThreshold 1.50000
  /EncodeMonoImages true
  /MonoImageFilter /CCITTFaxEncode
  /MonoImageDict <<
    /K -1
  >>
  /AllowPSXObjects false
  /CheckCompliance [
    /None
  ]
  /PDFX1aCheck false
  /PDFX3Check false
  /PDFXCompliantPDFOnly false
  /PDFXNoTrimBoxError true
  /PDFXTrimBoxToMediaBoxOffset [
    0.00000
    0.00000
    0.00000
    0.00000
  ]
  /PDFXSetBleedBoxToMediaBox false
  /PDFXBleedBoxToTrimBoxOffset [
    0.00000
    0.00000
    0.00000
    0.00000
  ]
  /PDFXOutputIntentProfile (U.S. Web Coated \050SWOP\051 v2)
  /PDFXOutputConditionIdentifier ()
  /PDFXOutputCondition ()
  /PDFXRegistryName (http://www.color.org)
  /PDFXTrapped /Unknown

  /CreateJDFFile false
  /SyntheticBoldness 1.000000
  /Description <<
    /FRA <>
    /JPN <FEFF3053306e8a2d5b9a306f30019ad889e350cf5ea6753b50cf3092542b308000200050004400460020658766f830924f5c62103059308b3068304d306b4f7f75283057307e30593002537052376642306e753b8cea3092670059279650306b4fdd306430533068304c3067304d307e305930023053306e8a2d5b9a30674f5c62103057305f00200050004400460020658766f8306f0020004100630072006f0062006100740020304a30883073002000520065006100640065007200200035002e003000204ee5964d30678868793a3067304d307e30593002>
    /DEU <>
    /PTB <>
    /DAN <>
    /NLD <>
    /ESP <>
    /SUO <>
    /ITA <>
    /NOR <>
    /SVE <>
    /ENU (Use these settings for creating PDF files for submission to The Sheridan Press. These settings configured for Acrobat v6.0 08/06/03.)
  >>
>> setdistillerparams
<<
  /HWResolution [2400 2400]
  /PageSize [612.000 792.000]
>> setpagedevice


